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The Next Round of Education Reform by the Thai Government and the Four Pillars

of Education

Krasae Chanawongse '

Recently | had the good fortune to lead the Princess of Narathivas University Council and
the University President to pay a courtesy call on the Minister for Education, Mr. Jurin
Laksanawisit. The Minister was kind enough to provide us with the policy guidelines for the
next round of education reform by the Thai Government, which in brief covers:

e Life long education
e Total system of education
e Research university, etc.

I have high admiration for the Minister's ideas and effective communication. We were all
able to appreciate the clear vision and the mission of the Ministry of Education.

As a medical person with more than 25 years Thai education system experience through
teaching and managing in the kindergarten, primary, secondary, college, and university sys-
tems, | have learned that education can be the catalyst for change for the good. To do this
effectively education must be geared up to face a multiplicity of cultural and ethical demands
in response to the need for economic and social development. This is even truer today in
Thailand with the increasing challenges (opportunities and threats) posed by technology in
the 21st century and the rising quality of life expectations of the people, who have placed
their faith in the education system to deliver on the education reform promises embedded in
the National Education Reform Act of B.E. 2542 (1999). Academic studies and comment, as
well as media reports and commentaries, are replete with comment on the tardiness and

disappointing results of the current round of Thai education reform.

" Professar Dr. College of Bundithasia, Thailand
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The Four Pillars of Education

From the significant UNESCO report out-
lining a wide-ranging understanding of the
term education, "Learning: The Treasure
Within: Delors, Jacques et al', we can infer
that for education reform to cater to and be
compatible with the life-long learning concept
and an emerging knowledge-based society in
Thailand for the 21st century, the reform will
need to be solidly based on the concepts em-
bodied in the four pillars of education devel-
opment:

1. Learning to know

2. Learning to do

3. Learning to live together, learning to
live with others

4. Learning to be

The four pillars of knowledge integrate as
a whole; with many points of contact, inter-
section, and exchange.

Learning to know presupposes adequate
universal education and the opportunity to
study a small number of specific subjects in
more detail. This also includes learning to learn
by gaining the implements of understanding
to be able to take advantage of what lifelong
learning offers; combining a sufficiently broad
general knowledge with an in depth knowl-
edge on a small number of specific subjects:
"Know everything about some things and
something about everything". The intention
should be not only to teach information and
test the short-term retention of information,
but to learn how to learn effectively and con-
tinuously to gain knowledge. This requires ef-

fort, concentration, discipline, determination,
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and a fair amount of intrinsic motivation.

Learning to do is not only about getting
professional credentials but also about acquir-
ing occupational skills and competencies to
be able to act creatively in your environment,
cope with countless new situations, and to
work in a team: learning to perform in a range
of social and work situations, both formally
and informally, that goes beyond established
social borders, nationally and internationally.

Learning to live together, learning to live
with others is building up an understanding
of other people, the realities of mutual and
global dependencies, and the value of collabo-
ration and conflict management, through tak-
ing part in joint projects and conflict seclution
strategies: The ability to participate and co-
operate with other people in all human activi-
ties in a spirit of respect for the values of plu-
ralism, mutual understanding, and peace.

Learning to be is a crucial progression
from the previous three pillars: the develop-
ment of your individual personality, values, and
attitudes to be able to act with sound judg-
ment and a sense of personal responsibility.
Education, therefore, must consider all aspects
of personal potential: memory, cognitive abil-
ity, aesthetic intelligence, physical capacities,
and communication skills.

The current Thai formal education sys-
tem still, for the most part, puts emphasis on
the attainment of specific information and test-
ing of the students' short-term retention of
that information, to the detriment of other forms
of learning. Thai formal education is also

thought by some to: ignore the need to de-




velop fundamental learning skills; diminish the
intrinsic motivation to learn; reduce real criti-
cal thinking; overlook instilling positive atti-
tudes and social values; endorse the status
quo; dampen innovation, inventiveness, and
enterprise; promote individualism; discourage
teamwork: encourage selfishness; and depress
altruism. Education equity, curriculum con-
tent, and teaching and learning methods have
also been found wanting. By examining the
disparity between work place needs and the
skills and competencies of graduates of the
Thai education system, it is clear that educa-
tion is not even meeting the economic needs
of Thai society for the 21st century. Then
who is it helping? It is now well past the time
for us to truly envision education in a more
encompassing way; one that not only informs,
but also guides forthcoming educational re-
forms and policy, in both content and meth-
ods of teaching and learning.

I can see where the four pillars of learn-
ing can offer a worthy basis for this next round
of Thai education reform, if appropriately modi-
fied and applied within specific, local, regional,
and national contexts (historic, economical,
geographic, political, environmental, traditional,
social...). What we must be very aware of is
that ideas and principles are always wonder-
ful, however, they must be made practical and
effectively put into action, constantly moni-
tored, and assessed and revised if necessary,
before we can achieve the goals of quality
education for all in Thailand: education that
optimally meets the needs and aspirations of

all stakeholders (students, teachers, academia,
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government, industry, community...) and

stands the test of time. If the new round of
Thai education reform is to be successful it
needs more than a worthy vision and well prac-
ticed rhetoric. It also needs effective imple-
mentation to put it into practice. Te do this
depends greatly on strong political will/deter-
mination to steer through the Thai political
dynamics of today to make and implement
the proper strategic choices that will shape
the future of Thailand that is agreeable to the
wishes of the stakeholders. That is we need
effective mission oriented leadership; a lead-

ership with the national interest at its heart.

Some of the Political Dynamics in Thai

Education Reform

Dynamics is generally thought of as any
forces that produce motion or effect change.
Political dynamics usually refers specifically
to those machinations that influence decision
making in a political context.

Before we talk about political dynamics
in the context of Thai education reform, we
must first agree on what politics really means
in our discussion. Arguably, politics can be
seen as a process by which groups of people
make decisions and this process can be ob-
served in all human group interactions, in-
cluding government, corporations, academia,
communities... Max Weber defined politics as
the struggle for power. In the reality of edu-
cation reform politics in Thailand, it is prob-
ably a hit of both.

One very important political dynamic not

specifically mentioned in the UNESCO paper
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is "Political will". That is the determination
or resolve to make a political decision or carry
out legal action in a political context to the
benefit of society as a whole, no matter the
negative personal interest or private agenda
consequences of that action. The lack of po-
litical will and the political and/or personal
agenda of education leaders charged with
implementing education reform are often
quoted as the main reasons for the implemen-
tation failure of Thai education reform efforts
following the enactment of the National Edu-
cation Reform Act of B.E. 2542 (1999).

If we are to learn and profit from the past
reform implementation shortcomings, we have
to objectively get to the real truth of the fail-
ures (not witch hunts or purges of those who
do not agree with us) and to acknowledge the
problems, if we are to accomplish the goals of
quality education for all (EFA) in our budding
knowledge-based Thai society in the 21st cen-
tury. In so doing we can build up a wider
vision for Thai educational goals: to facilitate
holistic approaches to restructure educational
content and teaching and learning methods
through curriculum renewal, as well as to build
a national capacity in developing key skills
and competencies essential for all learners so
that they can cope not only with the work-
place, but with the rest of their life. Of course
let us not forget education's role in fostering
good citizenship and democratic principles.
Education reform implementation is not a
simple straight forward task and will require
not only good management of the tasks in-

volved but also effective leadership and stew-

ardship.

If we agree that it is very unlikely that
the formal education system will ever have all
the financial resources it needs to respond to
all the education challenges at any one point
in time, then we can see that choices have to
be taken to best answer the challenges con-
fronted within the financial resources avail-
able. Currently Thailand spends about 2-5%
of GDP on education (depending on the source
of the information). UNESCO believes that as
a rule of thumb, counties should spend at least
6% of GDP on education to achieve EFA. Cur-
rently Thailand spends 25% of the total na-
tional budget on education (equal top spender
in world along with Malaysia in terms of total
national budget, according to the 2009 EFA
Global Monitoring Report), so it will be a big
ask, with all the other competing entities and
priorities for a justifiable share of the Thai bud-
get, to expect any substantial increase in edu-
cation expenditure from direct public fund-
ing, especially in the light of the current glo-
bal financial crisis. Therefore, innovative ways
must also be explored not only to use govern-
ment funding available more effectively, but
also to expand the potential sources of finan-
cial resources, such as promoting private in-
vestment and maybe even government guar-
anteed loans for private investment in educa-
tion to ease the education burden on the public
purse; often considered high risk by lending
institutions. The more success for private
enterprise in education, the more public fi-
nancial resources can be diverted to other

government priorities.
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Another important political/financial dy-
namic of note in the education reform debate
is the allocation of sufficient education finan-
cial resources to teaching and learning pro-
fessionals for:

1. bestowing lecturers and teachers with
appropriate teaching and learning tools, im-
proved work environments, motivational stimu-
lus, and upgraded professional standing to
encourage more lecturers and teachers into
the classroom to effectively deliver the educa-
tion reform's revised curricula (encompassing
the 4 pillars of learning),

2.guaranteeing lecturers and teachers
receive the support required tc develop and/
or maintain appropriate skills and competen-
cies (their own lifetime learning experience)
so they can provide a quality learning experi-
ence for the students, and very importantly,
remain committed to teaching and learning.

These two matters in education reform
are important enough to have a higher finan-
cial priority than new major infrastructure con-
struction programs or bureaucratic adminis-
tration staff expansion.

Justifiably, Thai education is being asked
to de more and accomplish more to satisfy
the needs for continued sustainable economic
and social development, especially in areas of
lifting the status of the underprivileged and
under-served in the rural and remote popula-
tions and sustainably coping with challenges
and dangers posed by rapid gains in technol-
ogy and the competitive econcmic advantages
that technology affords countries who success-

fully adopt technology. It is irrational to ex-

11

pect education to solve all the problems con-
fronting Thailand in the short term. Educa-
tion reform should not be seen as a stop gap
or short-tem solution to an economic problem,
but as a mid-term to long-term investment in
the future of Thailand. Bi-partisan socio-politi-
cal and economic choices for education re-
form should only be made after real demo-
cratic debate. Equitable strategies need to be
applied which are aligned with the agreed
choices, priorities, and achievable deadlines;
with decentralization, good governance, ac-
countability, and transparency paramount.
UNESCO suggests that the whole reform pro-
cess needs to be community driven with regu-
latory oversight by the education authority (the
political/bureaucratic authority): The authori-
ties' Tole is one of taking a long-term view of
the future (a stewardship role); ensuring sys-
tem stability, durability, and the ability for the
system to reform itself, ensuring the cohesive-
ness of the whole while setting priorities; and
ensuring true public debate on the social, eco-

nomic, and financial alternatives concerned.

Progress of Current Round of Thai

Education Reform

I know that a lot of knowledgeable, dedi-
cated, and enthusiastic people have done a
lot of hard work endeavouring to make the
Thai Education Reform a reality. You only
have to go to the Ministry of Education web
site, follow the debate through the media, pe-
ruse the academic and non-academic com-
mentary to know that this is true. The signs

of planning activities are visible and the rhetoric
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1s all there for reform to happen, if only we can
progress from the rhetoric to effective imple-
mentation, review, and maintenance of the
reformed education system. The end product
of the reform (teaching and learning activities
and the quality and relevance of the knowl-
edge, skills, and competencies of the gradu-
ates in relation to needs for progress and de-
velopment of a knowledge and skilled based
society in the 21st century), however, tells the
true story; it is almost universally agreed that
nothing substantive has changed for the bet-
ter, ten years on from the enactment of the
National Education Reform Act of B.E. 2542
(1999): there is still a perceived increasing dis-
parity between work place needs and the skills
and competencies of graduates; quality of life
improvements are patchy; inequities in op-
portunities and quantity and quality of edu-
cation continue to increase, especially in the
under-privileged rural and remote areas. The
answers to why education reform seems to be
failing or to be non-existent, lay in: the rel-
evance, substance, and feasibility of the wvi-
sion and planning; the implementation mecha-
nisms;  priorities given to the reforms by lead-
ers tasked to turn the vision and goals of the
reform into reality; the timing in terms of the
prevailing socio-political-econemic environ-
ment; the leadership and stewardship quality;
lack of political will; uninspired academia:
vested bureaucratic and political interests: in-
stitutionalized corruption; lack of appropriate
or inappropriate technical, inter-personal skills
and leadership qualities of the implementers

(leaders and followers at all levels).. the list goes

on. If you take your pick of any of these as a
reason for failure, you will be partly correct.
Maybe the Thai education reforms are
too encompassing, too ambitious, in light of
the reasons put forward for the need for re-
forms in the first place: the dearth of provi-
sions in the Thai education system that en-
hances the skills and competencies encom-
passed in the four pillars of learning. The
very same people we expect to be the leaders
and followers to carry out the reforms for the
most part, have been grounded in the pre-
reform Thai education system: The system
which concentrated on teaching by rote and
the students remembering specific informa-
tion to pass the tests to qualify to go on to
more of the same at the next higher level:
paying little attention to developing informed
reasoning based on the use of cognitive abili-
ties to add value to knowledge; scant support
for leadership development or the discourage-
ment of abuse of authority; promoting indi-
vidualism and competition while discourag-
ing teamwork and initiative; and encouraging

selfishness and self interest.

Conclusion

All is not yet lost. Even though the
progress in education reform embedded in
National Education Reform Act of B.E. 2542
(1999) is tardy and not yet meeting the ex-
pectations for the majority of the stakehold-
ers, it still outwardly appears to have biparti-
san political support at the national level.
There remains a lot of hard work and pain for

many before the reform starts to show more
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promise than it has. Some say that there is
some light at the end of the tunnel, but others
say that the light at the end of the tunnel is
the headlight of the express train racing to-
wards us. Nonetheless, education reform, en-
compassing the UNESCO four pillars of edu-
cation, must carry on and accelerate so that
Thailand can continue to develop a truly demo-
cratic, knowledge and skills based society;
people who are able to make the well in-
formed individual and group decisions to cope
with this era of rapid technological change,
as well as the social, political, and economical

realities in this 21st century, and at the same
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time, deal with the environmental uncertainty
of global warming: A scciety devoid of pov-
erty and inequalities; a learning, happy, pro-
gressive, inventive, socially, economically, and
financially stable society, and one that is car-
ing and peaceful; people who know who they
are and where they are heading; living in co-
operation and harmony with their neighbours
in an increasingly globalizing world.
Effective focussed leadership coupled
with a strong political will to achieve the goals

of Thai education reform for the national good,

will be the key to success.
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Knowledge Management in Support of Education

Murray E. Jennex '

Abstract

This paper is about the application of knowledge management to supporting education.
Knowledge management is about leveraging what an organization knows and improving
connectivity between knowledge sources andf/or knowledge users. New knowledge manage-
ment methods and technologies greatly improve the ability of faculty and students to improve
their connectivity, find knowledge, and to visualize knowledge. It is expected that this will
lead to improved learning. However, issues such as cost, organizational politics, and learning

culture may prevent this from happening.

Keywords : Knowledge Management, Education, Wiki, Knowledge Transfer, Community of

Practice

Introduction

Knowledge management (KM) is about capturing knowledge created in an organization
and making it available to those who need it to make decisions. Knowledge management
achieves this by helping organizations leverage what they know and by improving connectiv-
ity between knowledge sources and/or knowledge users. Education is about learning and
transferring knowledge from those that have it to those seeking to learn it. While it would
seem natural for knowledge management to be used to support education; a review of the
literature pertaining to implementation of knowledge management and knowledge manage-
ment systems finds that the emphasis in knowledge management research is focused on
knowledge management impacts on organizational performance and competitive enhance-
ment (Von Krogh 1998; Hackbarth 1998; Davenport and Prusak 1998; Alavi and Leidner 2001,
Jennex and Olfman 2005 and 2006). This paper attempts to address this shortcoming by
providing an overview of how KM can support education. To accomplish this the paper will
overview KM fundamentals and technologies, then discuss how they can be applied in an

educational context.

! Associate Professor, Dr,,San Diego State University, USA. Email address: mjennex@mail.sdsu.edu
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Knowledge

Davenport and Prusak (1998) view knowl-
edge as an evolving mix of framed experi-
ence, values, contextual information and ex-
pert insight that provides a framework for
evaluating and incorporating new experiences
and information. They found that in organi-
zations, knowledge often becomes embedded
in artifacts such as documents, video, audio
or repositories and in organizational routines,
processes, practices, and norms. They also
say that for knowledge to have value it must
include the human additions of context, cul-
ture, experience, and interpretation. Nonaka
(1994) expands this view by stating that knowl-
edge is about meaning in the sense that it is
context-specific. This implies that users of
knowledge must understand and have expe-
rience with the context, or surrounding con-
ditions and influences, in which the knowl-
edge is generated and used for it to have
meaning to them. This also implies that for a
knowledge repository to be useful it must also
store the context in which the knowledge was
generated. That knowledge is context spe-
cific argues against the idea that knowledge
can be applied universally, however it does
not argue against the concept of organiza-
tional knowledge. Organizational knowledge
is considered to be an integral component of
what organizational members remember and
use meaning that knowledge is actionable.

Polanyi (1967) and Nonaka and Takeuchi
(1995) describe two types of knowledge, tacit
and explicit. Tacit knowledge is that which

is understood within a knower's mind and

which cannot be directly expressed by data
or knowledge representations and is commeonly
understood as unstructured knowledge. Ex-
plicit knowledge on the other hand is that
knowledge which can be directly expressed
by knowledge representations and is com-
monly known as structured knowledge. Cur-
rent thought has knowledge existing as nei-
ther purely tacit nor purely explicit. Rather,
knowledge is a mix of tacit and explicit with
the amount of explicitness (only one dimen-
sion needs to be measured) varying with each
user. This is the knowledge continuum where
purely tacit and purely explicit form the end
points with knowledge existing somewhere
on the continuum between the two end points.
Smolnik, et al. (2005) have an individual posi-
tion knowledge on the continuum through
context explication where context explication
reflects the experience and background of the
individual. Nissen and Jennex (2006) expand
knowledge into a multidimensional view by
adding the dimensions of reach (social aggre-
gation), life cycle (stage of the knowledge life
cycle), and flow time (timeliness) to explicit-
ness. Research is continuing to refine the con-
cept of knowledge and its dimensions.
Knowledge transfer in an organization
occurs when members of an organization pass
tacit and explicit knowledge to each other.
Nonaka and Takeuchi (1995) propose four

modes of knowledge creation and transfer.

e Socialization is the process of sharing
experiences and thereby creating tacit knowl-

edge such as mental models and technical
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skills. Tacit knowledge can be obtained with-
out using language through observation, imi-
tation, and practice.

e Externalization is the process of articu-
lating tacit knowledge in the form of explicit
concepts, taking the shapes of metaphors,
analogies, concepts, hypotheses, or models.

e Combination is the process of system-
izing concepts into a knowledge system by
combining different bodies of explicit knowl-
edge. Explicit knowledge is transferred through
media such as documents, meetings, email,
and/or phone conversations. Categorization of
this knowledge can lead to the generation of
new knowledge.

e Internalization is the process of con-
verting explicit knowledge to tacit knowledge

and is closely related to learning by doing.

These four modes or processes show that
the transfer of knowledge is dependent upon
the transfer of a common understanding from
the knower to the user of the knowledge.
Common understanding consists of the con-
text (the story behind the knowledge, the
conditions and situations which make the
knowledge understandable) and the experi-
ence (those activities which produce mental
models of how the knowledge should be used)
expressed in a culturally understood frame-
work.

What is culture and context? The United
Nations Educational, Scientific and Cultural
Organization, UNESCO, states that culture is
the "set of distinctive spiritual, material, intel-

lectual and emotional features of society or a

social group and that it encompasses, in ad-
dition to art and literature, lifestyles, ways of
living together, value systems, traditions and
beliefs" (UNESCO, 2002). The American Heri-
tage Dictionary (2000) defines context as the
part of a text or statement that surrounds a
particular word or passage and determines its
meaning and/or the circumstances in which
an event occurs. Culture forms the basis for
how we process and use knowledge by pro-
viding belief frameworks for understanding and
using the knowledge, context provides the
framing for the knowledge explaining how it
is created and meant to be used. Both are
critical to the transfer and reuse of knowledge.
We normally expect explicit knowledge to be
easily transferred while we expect issues with
transferring tacit knowledge. However, we are
finding that transfer of either dimension of
knowledge in a multicultural environment is
not easy.

Jennex and Zakharova (2006) discuss why
we need to consider culture and issued a call
for further research into the impact of culture
on KM. This discussion is based on Hofstede
(1980, p. 25) who refines the definition of cul-
ture as: "Culture consists in patterned ways
of thinking, feeling and reacting, acquired and
transmitted mainly by symbols, constituting
the distinctive achievements of human groups,
including their embodiments in artifacts; the
essential core of culture consists of traditions
(i.e. historically derived and selected) ideas and
especially their attached values." His work fo-
cuses on identifying cultural differences be-

tween nations and illustrates that value sys-
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tems are not the same the world over. The
key to the impact of culture on knowledge
transfer is how values impact how different
social groups will externalize metaphors, analo-
gies, hypotheses, and models; how groups will
systemize concepts; how groups internalize
concepts; and how groups understand expe-
riences. Differences in culture, and Hofstede
(1980, 2001) show that there are significant
differences between national cultures, can lead
to differences between national groups within
the same organization, which can cause those
groups to either understand knowledge differ-
ently, or have significant barriers to partici-
pating in the sharing of knowledge. We must
understand that culture is a unique compo-
nent that is so deeply imbedded into peoples'
lives that our ignorance of it usually leads to
failures. Knowledge Management Systems,
KMS, as well as other systems created to im-
prove organization's performance should use
all possible information about culture to es-
cape system's mistakes due to lack of cultural
awareness and understanding. Probably no
theory ever will be capable to capture all or
even full knowledge about a specific culture
but there are enough theories (as discussed
above) to establish a process and methodol-
ogy for including cultural parameters in the
design of KM initiatives and the system analy-
sis and design activities.

Along with concerns about how national
cultures affect the use and understanding of
knowledge is the impact of organizational cul-
ture on knowledge use. Organizational culture

impacts the flow of knowledge through the

organization as well as the willingness of its

members te share and reuse knowledge.
Jennex and Olfman (2005) synthesized litera-
ture and research into a set of twelve critical
success factors. Organizaticnal culture was
found to be a key critical success factor by
several researchers (Alavi and Leidner, 1999,
Bock and Kim, 2002, Chan and Chau, 2005,
1998,
Guadamillas, 2002, Jennex and Olfman, 2000,
Sage and Rouse, 1999, and Yu, et al., 2004).

Davenport, et al., Forcadell and

Issues related to organizational culture include
organizational reward, incentive, and person-
nel evaluation systems and management and
leadership styles and support for KM.

Why consider context? Davenport and
Prusak (1998, p.5) found that for knowledge to
have wvalue it must include the elements of
human context, experience, and interpreta-
tion.  Nonaka (1994) expands this view by
stating that knowledge is about meaning in
the sense that it is context-specific. This im-
plies that users of knowledge must understand
and have experience with the context (sur-
rounding conditions and influences) in which
the knowledge is generated and used for it to
be meaningful. This suggests that for a knowl-
edge repository to be useful it must also store
the context in which the knowledge was gen-
erated. The suggestion that knowledge is con-
text specific argues against the idea that
knowledge can be applied universally.

Context is the collection of relevant con-
ditions and surrounding influences that make
a situation unique and comprehensible to the

users of the knowledge, Degler and Battle

18




TRIATITLAING

E 2 e -
AT WWANENAERMIENTAIN Y T RUY

Fwms W

(2000). Context can be stored with knowledge
and/or can be possessed by knowledge users.
When a system's knowledge users are known,
the knowledge that is captured is used to sup-
port specific activities, KMS users are readily
known when the KMS is built to support a
specific team, project, or process and the us-
ers are those involved with that team, project,
and/or process. These users tend to possess a
high degree of shared understanding where
understanding incorporates context and ex-
perience. Experience is what knowledge us-
ers use to generate mental models of how to
use or apply the knowledge, Degler and Battle
(2000). Experience comes from the individual's
own experience with the knowledge domain,
other's shared experience with the knowledge
demain, and/or a collective experience with
the knowledge domain, Degler and Battle
(2000). Combined, this means that knowledge
users in teams, projects, or even processes
understand the organizational culture, the
structure of organizational documents, orga-
nizational terminology and jargon, and how
the organization works and are able to use
posted knowledge, even if it does not include
context, as they implicitly understand the con-
text in which the knowledge was created and
have experience in using this knowledge. On
the other hand, when KMS users are not known
it is not possible to assume these users pos-
sess a common understanding or experience
associated with the generation of the knowl-
edge. This means the KMS will have to cap-
ture this context and experience for users to

be able to utilize the captured knowledge ef-

fectively.

This section has presented current
thought on what knowledge is, but the defini-
tion of knowledge is far from agreed upon.
Knowledge is a difficult construct to define as
most knowledge is context, culture, and time
specific and is rarely viewed as universal, lead-
ing individuals to define knowledge uniquely.
It is expected that the definition of knowledge
will be debated for quite a while, perhaps as
long as KM is researched. Ultimately I agree
with Keen and Tan (2007) who believe that
while it is important to understand what
knowledge is, it is unproductive for research-
ers to get focused on trying to precisely de-
fine knowledge at the expense of furthering

KM research.

Knowledge Management

Jennex (2005a) utilized an expert panel,
the editorial review board of the International
Journal of Knowledge Management, IJKM, to
generate a definition of KM as the practice of
selectively applying knowledge from previous
experiences of decision making to current and
future decision making activities with the ex-
press purpose of improving the organization's
effectiveness. Another key definition of KM
includes Holsapple and Joshi (2004) who con-
sider KM as an entity's systematic and delib-
erate efforts to expand, cultivate, and apply
available knowledge in ways that add value
to the entity, in the sense of positive results in
accomplishing its objectives or fulfilling its

purpose. Finally, Alavi and Leidner (2001) con-
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cluded that KM involves distinct but interde-
pendent processes of knowledge creation,
knowledge storage and retrieval, knowledge
transfer, and knowledge application. Taken in
context, these definitions of KM focus on the
key elements of KM: a focus on using knowl-
edge for decision making and selective knowl-
edge capture. This is important as the selec-
tive focus on knowledge capture separates KM
from library science which attempts to orga-
nize all knowledge and information and the
decision making focus emphasizes that KM is
an action discipline focused on moving knowl-
edge to where it can be applied. Ultimately,
KM may best be described by the phrase "get-
ting the right knowledge to the right people
at the right time" and can be viewed as a
knowledge cycle of acquisition, storing, evalu-

ating, dissemination, and application.

Knowledge Management System
Jennex (2005) views a KM system, KMS,
as that system created to facilitate the cap-
ture, storage, retrieval, transfer, and reuse of
knowledge. The perception of KM and KMS
is that they holistically combine organizational
and technical solutions to achieve the goals
of knowledge retention and reuse to ultimately
improve organizational and individual decision
making. This is a Churchman (1979) view of
KM that allows KMS to take whatever form
necessary to accomplish these goals. Alavi
and Leidner (2001, p. 114) defined a KMS as
"IT (Information Technology)-based systems
developed to support and enhance the orga-

nizational processes of knowledge creation,

storage/retrieval, transfer, and application."
They observed that not all KM initiatives will
implement an IT solution, but they support IT
as an enabler of KM. Maier (2002) expanded
on the IT concept for the KMS by calling it an
ICT (Information and Communication Tech-
nology) system that supported the functions
of knowledge creation, construction, identifi-
cation, capturing, acguisition, selection, valu-
ation, organization, linking, structuring, formal-
ization, visualization, distribution, retention,
maintenance, refinement, evolution, access-
ing, search, and application. Stein and Zwass
(1995) define an Organizational Memory Infor-
mation System (OMS) as the processes and
IT components necessary to capture, store,
and apply knowledge created in the past on
decisions currently being made. Jennex and
Olfman (2006) expanded this definition by in-
corporating the OMS into the KMS and add-
ing strategy and service components to the
KMS.

Knowledge Management Tools and

Technologies

Although there is strong support for us-
ing the Internet as a Knowledge infrastruc-
ture, there are concerns. Chief among these
concerns is the difficulty in organizing, search-
ing, and retrieving unstructured knowledge
artifacts. Ezingeard, et al. (2000) points out
that Ernst & Young UK in the beginning of
2000 had in excess of one million documents
in its KMS. Another concern is the tendency

to not to use the system. Cross and Baird

20




(2000) discusses this tendency but comes to
the conclusion that repositories are essential
Jennex (2007) found that use and importance
for knowledge do not correlate suggesting that
use is not a true measure of the value of a
KMS. Jennex and Olfman (2002) found that
voluntary use is enhanced if the system pro-
vides near and long term job benefits, is not
too complex, and the organization's culture
supports sharing and using knowledge and
the system. Stenmark (2002) found that if the
Internet is visualized as a system for increas-
ing awareness of knowledge and the KMS, a
system for retaining and sharing knowledge,
and as a system for enhancing communica-
tion and collaboration between teams and
knowledge experts and users; then it should
be successful as a KMS. In all cases, research-
ers are experimenting with technologies that
improve the handling of unstructured knowl-
edge. These are discussed in the following
paragraphs.

Newman and Conrad (2000) propose a
framework for characterizing KM methods,
practices, and technologies. This framework
looks at how tools can impact the flow of knowl-
edge within an organization, IT's role in ma-
nipulating knowledge artifacts, and the orga-
nizational behavior most likely to be affected.
The framework also looks at the part of the
KM process the tool works in. The Activity
phase looks at the utilization, transfer, reten-
tion, and creation of Knowledge. This frame-
work can be used to show that Internet and

Browser based KMS tools are effective.

Gandon, et al. (2000) propcses using XML
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to encode memory and knowledge, and sug-
gest using a multi-agent system that can ex-
ploit this technology. The proposed system
would have improved search capabilities and
would improve the discrganization and poor
search capability normally associated with
Internet systems. Chamberlin, et al. (2001) and
Robie, et al. (1998) discuss using XML query
language to search and retrieve XML encoded
documents.

Dunlop (2000) proposes using clustering
techniques to group people around critical
knowledge links. As individual links go dead
due to people leaving the organization, the
clustered links will provide a linkage to people
who are familiar with the knowledge of the
departed employee. This technique would
improve the reliability of the links to knowl-
edge called for in Figure 2. Lindgren (2002)
proposes the use of Competence Visualizer to
track skills and competencies of teams and
organizations.

Te'eni and Feldman (2001) propose using
task-adapted websites to facilitate searches.
This approach requires the site be used spe-
cifically for a KMS. Research has shown that
some tailcred sites, such as ones dedicated to
products or communities have been highly
effective. This approach is incorporated in the
examples in this paper with the exception of
the use of dynamic adaptation.

Abramowicz, et al. (2002), Eppler (2001),
and Smolnik and Nastansky (2002) discusses
the use of knowledge maps to graphically dis-
play knowledge architecture. This technique

uses an Intranet hypertext clickable map to
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visually display the architecture of a knowl-
edge domain. Knowledge maps are also known
as Topic Maps and Skill Maps. Knowledge
maps are useful as they create an easy to use
standard graphical interface for the Intranet
users and an easily understandable directory
to the knowledge.

The use of ontologies and taxonomies to
classify and organize knowledge domains is
growing. Zhou, et al. (2002) propose the use
of ROD, Rapid Ontology Development, as a
means of developing an ontology for an unde-
veloped knowledge domain.

Making sense of seemingly unrelated
structured data, information, and knowledge
can also be difficult. Data mining is being used
as a method for identifying patterns in this
data, information, and knowledge that can
then be assessed for meaning. Zaima and
Kashner (2003) describe data mining as an
iterative process that uses algorithms to find
statistically significant patterns in structured
data, information, and knowledge. These pat-
terns are then analyzed by business process
experts to determine if they actually have
meaning in the business process context.
CRM tends to use this technology the most
as illustrated by the example from Al-Shammari
(2005).

Organizing and visualizing data and in-
formation into usable knowledge is a challenge
that digital dashboard technologies are seek-
ing to solve. Few (2005) describes dashboards
as providing single screen summaries of criti-
cal data and information. Key to developing

effective dashboards is the use of KM to iden-

tify critical knowledge for key decision mak-
ing and then linking it to the appropriate con-
text data and information that indicates the
status of the key knowledge. Dashboards can
be used with a Internet browser or any other
KMS infrastructure.

'Wiki' is a Hawaiian word that means
'‘quick' and is used by the information sys-
tems community to refer to a open source,
collaborative, content management system.
Wikis were first implemented by the Portland
Pattern Repository group to create a seamless
database that enabled their members to cre-
ate, edit, store, and structure content (text and
graphics) in Web format (Wagner, 2004; Leuf
and Cunningham, 2001). Wikis run over the
World Wide Web and are browser indepen-
dent. The hypertext transfer protocol (HTTP)
governs the communication process between
the client and server within a wiki. Wiki com-
munities consist of registered members who
can edit any page within the wiki website
without any additional functional support from
the web browser. Members establish topic
associations by using hyper-linking capabili-
ties inherent in any wiki. The value of wikis is
greatest when members actively engage in
collaborative editing, sharing of information,
and creating new wiki pages within a given
wiki (Leuf and Cunningham, 2001). The abil-
ity of wikis to handle collaborative creating,
editing, storing, and disseminating informa-
tion/knowledge has led to wikis being accepted
as a collaborative, knowledge management
technology (Wagner, 2004; Leuf and Cun-

ningham, 2001).
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Knowledge Management and Education

How can KM support education? A tra-
ditional approach would look at the knowl-
edge repository, search, and retrieval functions
of KM as a method of improving the ability of
students and faculty to conduct research that
finds and links knowledge for selving prob-
lems of interest. This is a good use of KM but
not the best use in support of education. KM
is also about improving connectivity and com-
and transferring knowledge

This is where KM

municating
through the SECI model.
can greatly enhance education. Collaboration
between students, either as teams, work
groups, classes, or between students and fac-
ulty can greatly enhance the learning process
through improved knowledge sharing and
transfer. Knowledge visualization can improve
the ability of students to understand knowl-
edge being transferred. Use of KM technolo-
gies can increase the reach between students

and faculty. Examples of this support are:

e Use of wikis for collaborative team
projects, this improves the ability of team mem-
bers to collaboratively author project documents
resulting in improved learning by all team
members as instead of one member doing the
bulk of the writing, all can share.

e Use of blogs or wikis to create virtual
class spaces where discussions can continue
outside of the classroom. This also allows stu-
dents to ask questions that normally would
not speak in class and allows faculty to post
richer knowledge artifacts in support of knowl-

edge transfer.

e Use of blogs, wikis, Linkedin, or
Facebocok to create student and/or faculty
spaces, communities of practice, and saocial
networks. This allows students to discover the
experts among them and to learn from each
other.

e Use of second life, data fusion, map-
ping technologies such as GIS, and knowl-
edge portals to provide self directed visualiza-
tion of knowledge.

e Use of blogs or wikis to connect faculty
for discussions and repositories of best prac-

tices and other teaching artifacts.

Ultimately, KM supports education through

the following:

e Improved knowledge mapping and re-
positories for class specific knowledge artifacts

e Improved knowledge transfer through
creation of class and topic specific communi-
ties of practice and/or social networks

e Improved knowledge representation
through visualization

e Improved knowledge sharing through
common repositories, communities of practice,

and/or social networks

Additionally, KM supports education dur-

ing the following activities:

e During class preparation through im-
proved knowledge sharing of best practices
and increase standardization of lessons and
class artifacts

e During class delivery through additional
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channels of knowledge transfer and improved processes among faculty in the same subject
repositories and visualization of class specific e Creation and implementation of class
knowledge artifacts assignments that incorporate collaborative
e After class completion through better team work

post class analysis and continued knowledge e Knowledge repositories of artifacts, as-
transfer through communities of practice, re- signments, and/or best practices created and
positories, and/or social networks. supported by external organizations such as

Association for Information Systems (AIS) spe-
Conclusions cial interest groups (SIG) and the Terradata

This paper has summarized the state of Student Network.

the KM discipline and proposed methods and
technologies for using KM to support educa-
tion. Implementing KM in education will not
be an easy task. Organizational politics and
social norms among faculty will have to be
changed to reward collaboration and shared
“excellence rather than individual achievement
and traditional student-faculty relationships
changed to be more collaborative. Addition-
ally, faculty will have to be trained in KM meth-
eds and technologies and universities and
schools will need to invest in more tools and
Internet connectivity. All this is difficult and
expensive and there is little research to indi-
cate how much learning will improve, making

cost benefit analysis and justification difficult.

This said, there are things that can be
done to implement KM in the classrcom that
are relatively inexpensive and whose use
should demonstrate the value of KM to
education. These resources include:

e Open source wiki software

e Free access to Facebook and LinkedIn

e Implementation of knowledge sharing
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Implementing Action Research in Developing Professional Practice: An Experience

in Thai Schools

Kowat Tesaputa '

Abstract

This study aims to: 1) examine implementations of action research in developing profes-
sional practice in schools, 2) examine outcomes of professional practice in schools through
action research, and 3) investigate problems of implementing action research in developing
professional practice. Informants consisted of 317 Master's degree program students majoring
in educational administration at Mahasarakham University, who conducted research during
2004-2006 and all of whom had professional practice as personnel of different schools. The
instruments used for gathering data were an interview form and a note-taking form on the
results of students' research reports. For checking the quality of data, the triangulation
technique was used. The results were presented by means of a descriptive analysis.

The results of the study were: (1) Implementation of action research in developing profes-
sional practice was found to have three main differences: 171 Master's degree program stu-
dents (53.95 percent) conducted research in developing to increase professional knowledge
and abilities of their staff; 54 Master's degree program students (17.03 percent) used action
research to develop school systems and school information systems; and 92 Master's degree
program students (29.02 percent) used action research to improve personal characteristics of
learners. (2) Results of developing professional practice of the personnel at schools was found
that the Master's degree program students who used action research for developing the
personnel caused the personnel in the focus group to increase knowledge, understanding,

and abilities in their profession in these issues: conducting classroom research, organization
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of child-centered learning activities which included project learning activities and integrated
learning activities; efficient school systems and school information systems were obtained;
there occurred changes in learners' characteristics in different better aspects. (3) Problems of
implementing action research in developing professional practice at schools was found that
there were limited participation and collaboration in solving problems; decision-making still
depended on the researcher, not coming from participants opinion; problem analyses lacked
clarity, and planning for developing or solving problems was not concrete which could lead to
practice.

In conclusion, implementing action research in developing professional practice at schools
could generate changes in the schools where the Master's degree program students conduct-
ing action research generated changes in professional practice, situations in professional
practice, and learning together of the group of participants. However, the issues that should
be urgently improved were: involved person's participation in planning which had to be clear,

and cooperatively practice following the plan to originate learning together in centinuity.

Keywords : Longitudinal research, Professional practice, Action research, Master's degree

program students, Educational administration program

Introduction school administrators and personnel to change

their own ways of working to be efficient; lead-
Educational reform according to National IRg to higher quality. It is professional prac-

Education Act 1999 (Revised in 2002, Version tice (Newton and Tarrant. 1992, 17-19 ;

2) has caused important Thai educational Runcharoen, 2003 : 8-9). For school adminis-

changes from improving the structure of edu- tators and personnel to have professional prac-

cational provision as a whole with an empha- tiCe OI to be professionalism, it is necessary to

sis on decentralization to schools, the units of develop all components of the organization to

practices, to have flexibility and ability to man- originate efficiency in practice and to achieve

age themselves as called school-based man- the goals of practice according to the mis-
agement (Runcharoen, 2005 : 77 : Office of Sions of schools: development of personnel
the National Education Commission, 2001 ; Potentials and knowledge and ability, devel-
7). The learning-teaching system has been ©OPment of school systems and school infor-
improved to be child-centered system. There mMation systems to be efficient, acceleration
have been intermnal quality control systems lead- @nd seriousness in solving student problems,

ing to quality assurance of school educational @nd cultivating desirable characteristics to

management. These changes have caused ©riginate in students (Hargreaves and Jarvis,
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2000 : 4-7 ; Tesaputa, 1999 : 135). For all
these, it is necessary to have full cooperation
from persons involved.

Mahasarakham University is a local uni-
versity focusing on responding to local and
social development as a whole. Simultaneously,
the university offers 17 different faculties, and
the Faculty of Education is a faculty that was
established at the same time as the university
in 1968 when it was called College of Educa-
tion at Mahasarakham. At present, Faculty of
Education offers at Bachelor's degree, Master's
degree, and Doctor's degree levels with a to-
tal of 24 programs. Educational Administra-
tion program is a program in this faculty, which
has offered a Master of Education degree since
1983, and a great number of Master's degree
graduates have been produced to serve the
society.

Late in 2001 the Educational Administra-
tion program improved the research direction
of this program in the Master of Education
degree by emphasizing students who have
responsible jobs as practitioners in particular
workplaces to conduct research to respond to
the needs for developing the quality of educa-
tion in the part they invelved. This program
has students using action research for devel-
oping and solving problems within their own
workplaces. Workplace research is develop-
ment leading to professionalism together with
studying the Master's degree programs. On 5
days of practice, the students had to practice
work as practitioners in their own workplaces.

On the other 2 days, Saturday and Sunday,

they attended classes at Mahasarakham Uni-

versity.

Action research aims for improvements
to improve practices, to improve situations,
and to improve knowledge and understand-
ing of practice and situations (Bigum, Henry,
and Kemmis, 1992 : 9). The action research
principle is working together of the thematic
concern group as a team with cooperative
decision-making by upholding the principles
of democracy (Zuber-Skerritt, 1991 : 11). Ev-
eryone in the team is in the status of a co-
practitioner under the process of planning,
action, observation, and reflection (Kemmis and
McTaggart, 1988 : 11-15 ; Cunningham, 1993
: 7-10). Action research is regarded as being
appropriate to generate development of effi-
ciency in practice by practitioners in their re-
sponsible workplaces tc achieve higher ex-
pected quality in continuity.

This researcher is an instructor of a
Master's degree in Educational Administra-
tion program, works as the chairman of the
administrative committee of the Educational
Administration program, and realizes the im-
portance of developing Master's degree pro-
gram students' knowledge and abilities to con-
duct action research with direct benefits for
It is a con-

developing their own workplaces.

nection between theories and practice.

Purposes

The purposes of this study is to: (1) ex-
amine implementations of action research in
developing professional practice at schools, (2)

examine outcomes of developing professional
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practice at schools by using action research,
and (3) investigate problems of implementing
action research in developing professional prac-

tice at schools.

Scope and Limitation

The scope of this study covered a group
of students in the Master's degree in Educa-
tional Administration program, Mahasarakham
University, who conducted research by using
action research for developing professional
practice in workplaces where each student
was responsible as a practitioner. The re-
searcher worked as an academic advisor or
the chairman of examining lists of research
during 2004-2006. It did not cover the students
who the researcher was not their academic

advisor or their examiner of research reports.

Methodology

This study was a longitudinal research
using the qualitative technique for collecting
data during 2004-2006 from 317 students in
the Master's degree in Educational Adminis-
tration program at Mahasarakham University,
who conducted research for solving problems
or for developing their professional practice in
their own workplaces by using action re-
search.

Data was collected by interviewing with
students and studying research reports involv-
ing developing professional practice of the stu-
dents in the Master's degree in Educational

Administration program. The quality of data

was checked by using the triangulation tech-
nique. The results of data analysis were then

presented by means of a descriptive analysis.

Results

The results of the study could be sum-
marized as follows: 1) The results of imple-
menting action research in developing pro-
fessional practice at schools could be classi-
fled into these 3 aspects: (a) Totally 171 stu-
dents (53.95 percent) used action research for
professional practice in developing personnel
comprising 94 students (54.97 percent) who
developed personnel involving classroom re-
search; 68 students (39.76 percent) who de-
veloped personnel involving management of
child-centered learning which included project
learning activities and integrated learning ac-
tivities; 4 students (2.34 percent) who devel-
oped personnel involving production and uses
of instructional media; and 5 students (2.92
percent) who developed personnel involving
authentic measurement and evaluation. (b)
Totally 54 students (17.03 percent) used ac-
tion research for professional practice in de-
veloping school work systems and developing
school information systems comprising 12 stu-
dents (22.23 percent) who developed inven-
tory systems and inventory control systems;
11 students (20.38 percent) who developed
business affairs, financial, and correspondence
systems; 6 students (11.11 percent) who de-
veloped internal supervision systems; and 2
students (3.70 percent) who developed inter-

nal quality assurance systems. In addition, 17
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students (31.48 percent) developed academic
information systems; and 6 students (11.11
percent) who developed personnel information
systems. (c) Totally 92 students (29.02 per-
cent) used action research for professional prac-
tice in developing learner desirable character-
istics comprising 68 students (73.91 percent)
who created student discipline in different
aspects including responsibility, punctuality,
dressing, and cleanliness; and 24 students
(26.09 percent) who created student morality
and ethics. 2) For the results of developing
professional practice at schools by using ac-
tion research, the following changes emerged:
(a) Personnel at schools received developing
to have higher professional knowledge, un-
derstanding, and abilities in these different
aspects: classroom research, management of
child-centered learning, production and uses
of instructional media, and authentic measure-
ment and evaluation. The strategies used for
development were workshop, supervision, and
document studies. (b) For school work sys-
tems and school information systems, many
school work systems were redesigned to have
more highly efficient stages and methods of
practice. This could be indicated by the prac-
tice outcomes with more correctness, more
rapidity, and more up-datedness including
inventory systems, business affairs and corre-
spondence systems, financial systems, inter-
nal supervision systems, and internal quality
assurance systems. However, for the school
information systems, the manipulation systems
were improved from manual to manipulation

by using a computer program. The obtained

information could respond to the needs of more
users, and the information was accurate, com-
plete, updated, and easier to retrieve. The strat-
egies used for development were focus group,
workshop, and supervision, directing and fol-
low-ups.

In terms of learners, the outcomes of de-
veloping professional practice at schools could
generate changes in different aspects in the
focus group students including: students were
more responsible, more punctual, and were
aware of keeping their bodies and school com-
pounds clean; the students dressed themselves
appropriately in conformity with the regula-
tions of school uniforms; and they were mod-
est and showed respect to other people. Most
of the strategies and activities used as drivers
were: coordination in cooperation between
homes and school, organization of camping
for developing morality and ethics, creating
good models, and organization of activities in
frent of the flag-staff, and homeroom activi-
ties.

For the results of examining problems of
implementing action research in developing
professional practice at schools, the following
were found: (1) Most of the students who con-
ducted research for developing professional
practice at schools by using action research
lacked skills in convincing people and creat-
ing awareness to others to be volunteers as
research participants. (2) Participation was still
in a limited scope. Most decision-making of-
ten depended upon the researcher; and deci-
sion-making lacked equality. (3) Development

planning lacked an analysis of clear current
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conditions. (4) Determination of development
targets was not related with available resources.
() The strategies for solving problems lacked
diversity; and decision-making on selecting a
strategy emphasized achievement in effective-
ness rather than efficiency. Therefore, this
caused limited learning about the process to
emerge. Finally, (6) the operational plans for
development were not concrete. Instead, it was
often in the type of thinking, doing, and solv-

ing problems at the same time.

Conclusion and Discussion

1. This study found that most of the stu-
dents in the Master's degree in Educational
Administration Program implemented action
research in developing professional practice
at their schools in terms of personnel develop-
ment the most (63.95 percent), and the next
from most were development of learners' de-
sirable characteristics (29.02 percent), and
development of school work systems and school
information systems (17.03 percent). This was
so perhaps because it was during the period
of educational reform leading to students'
achievement in higher quality and because
Article 30 of the National Education Act 1999
and the revised version 2 in 2002, states clearly
that educational personnel must have knowl-
edge and abilities involving research. There-
fere, research is an important instrument to
cause personnel to have processes of system-
atic thinking and planning and to be able to
learn from practice together with conducting

research. This will generate development of

their own professional abilities to achieve solv-
ing learners' problems. Moreover, teachers'
entering academic positions must present aca-
demic works, particularly research involving
professional practice which can make teach-
ers more alert to learn about conducting class-
room research.

In terms of developing learners' desirable
characteristics which will make students good,
smart, and joyful people, it is another impor-
tant goal of education provision. Each school
does not have less important roles than each
family in doing duties to polish students' man-
ners. Therefore, this may be another impor-
tant cause of conducting research for devel-
opment and solving problems concerning stu-
dents next to the highest rank.

In terms of developing school work sys-
tems and school information systems with con-
ducting research in the third rank, it may be
because these schools had to improve meth-
ods and stages of working to be more effi-
cient to achieve the practice goals as Deming
(Cited in Paine, Turner, and Pryke, 1992 : 10)
points out that if work does not achieve the
primary goal, we should check the working
system before checking Practitioners. If the
working system lacks efficiency even though
practitioners have clear knowledge and work
in full ability, the goal cannot be reached be-
cause it is practice that follows the low-effi-
cient system.

Nevertheless, there were conditions for
developing operational efficiency to achieve
school goals in different aspects to respond to

standards and indicators of quality of educa-
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tion provision. These would lead to school

quality assurance. It is regarded as an impor-
tant condition that all schools have to operate
development of operational efficiency in dif-
ferent aspects to achieve quality under the
national standards of education.

2. The results of the study revealed that
development of professional practice at schools
by using action research could cause school
personnel to be developed to have more knowl-
edge, understanding, and abilities; particularly
in terms of conducting classroom research,
management of child-centered learning activi-
ties, development of school work systems with
higher efficiency, and school information sys-
tems with improvement of manipulation from
manual to the use of computer programs. This
could obtain information which was more ac-
curate, complete, updated, and easier to
search. The students in the target group at
the schools with development had behavioral
changes in these aspects: higher responsibil-
ity, more punctuality, more awareness of keep-
ing their bodies and school compounds clean,
and appropriate dressing in school uniforms.
The study results mentioned above could be
explained that at present, different organiza-
tions have tried to upgrade their standards in
every aspect. Teachers have to develop them-
selves with professionalism, focused knowl-
edge, abilities, and potentials in pedagogy,
research, and work according to their school
missions (Ubben, Hughes, and Norris, 2001
14 ; Runcharoen, 2007 : 357-359). At the same

time, to achieve practice outcomes, it is nec-

essary to depend on good work-systems. All

o e S =
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of the school operation has its focus: quality

of the students, which must develop them not
only to be smart people but also to be simulta-
neously good and joyful people. Therefore, with
all the involved persons' common awareness
of operating their own roles in full abilities in
every aspect, changes in different issues men-
tioned above emerged.

3. The results of examining problems of
implementing action research were: (1) Most
of the students who conducted action research
for developing their professional practice at
schools lacked skills in convincing people and
creating awareness to involve people to
volunteer to be research participants. (2)
Participant's participation was still in a lim-
ited scope. Most decision-making often de-
pended on each researcher. They lacked equal-
ity in decision-making. (3) Planning for devel-
opment lacked clear analysis of current condi-
tions. (4) Determination of development goals
was not related with the available resources.
(5) The strategies for problem-solving lacked
diversity, and decision-making on selecting
each strategy focused on achieving effective-
ness, not on efficiency. Therefore, learning
about the process of development of the re-
search participants occurred limitedly; and (6)
The operational plans for development was
not concrete, but often each plan was in the
type of thinking, doing, and solving problems
at the same time.

The results of the study mentioned above
indicated that the implementation of action
research in developing professional practice

at schools, particularly in Thai context, had
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several problems and limitations including: lim-
ited scope of participation, and limited aware-
ness of participation. These might be because
analysis and decision-making on selecting
problems for development began from the stu-
dents who conducted research, not from those
who involved directly in those problems, and
communication for making understanding was
inadequate; the students who conducted re-
search lacked skills in convincing people:; de-
cision-making at different stages of problem-
solving often depended on each student who
conducted research; obtaining each strategy
for problem-solving or for development still
lacked decision-making together; working to-
gether in teamwork was not sufficiently strong;
and plans for practice lacked clarity and were
not concrete in practice. This might be con-
nected with the foundation of work that did
not have the base of creating a sense of be-
longing and did not originate from a consen-
sus idea; and determination of goals to achieve
was not related to strategies or specific meth-

ods used for problem-solving.

Recommendations

1. Implementing action research in de-

veloping professional practice at schools is ap-
propriate to help originate changes and de-
velopment in different aspects, leading to
achievement in learners' quality. Schools
should implement action research in solving
complicated problems which need to rely on
common synergy of involved people.

2. To achieve the goals of implementing
action research in problem-solving or devel-
opment, it is necessary for the researcher to
communicate with those involved, and to cre-
ate common awareness for those involved to
have a sense of belonging.

3. The goals of development should be
determined as common goals which are ap-
propriate and feasible, and congruent with
conditions of time and resources.

4. An emphasis should be on develop-
ment of potentials in planning of the researcher
and research participants in order to obtain
feasible and practical plans and to be able to
achieve the goals of practice.

5. The research scopes should be ex-
tended to cover the specific issues which are
critical problems of schools and which can
respond to standards of educational quality

including sub-indicators involved.
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Developing a Knowledge Management Model for Educational Quality

Assurance in Faculty of Education, Mahasarakham University

Chalard Chantarasombat '

Abstract

The goal of this study is to implement knowledge management (KM) for educational
quality assurance (QA), specifically in the divisions of the Faculty of Education, and to identify
factors of success of KM for QA. The sample for this study, using the purposive sampling
technique, consisted of 19 members of the operational committee of the Division of Research,
Academic Service and Educational Quality Assurance according to the Faculty of Education's
order No. 248/2006 dated on May 2006. Participation was voluntary. Mixed methods were
used including participatory action research (PAR), research and development, qualitative
research and quantitative research. Findings: 1) The model of KM development in QA con-
sisted of these 6 states: (1) team/core-leader preparation, (2) building motivations and partici-
patory working, (3) making the plans and developing team potentials, (4) putting the plans
into practice and developing work, () follow-up and upgrading the body of knowledge, and
(6) evaluation for conclusions. Furthermore, in developing and testing the KM model for QA,
the following were found: The KM model as a whole was appropriate at the highest level.
Groups of people, known as "communities of practice (CoPs)", operated KM according to the
6 aspects of the learning process. Sources of Knowledge were from problems, raising ques-
tions concerning development including building knowledge, classifying knowledge, storing
knowledge, implementing knowledge, sharing knowledge, and assessing knowledge. The
Faculty of Education had a KM center responsible for this process. Finally, factors of success
in KM for QA of Faculty of Education were: the use of leadership of the researcher, partici-

pants, and administrators. Faculty of Education administrative committee members were
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learners and instructors. Leaders in KM had to create positive awareness of organizational

development, provision of opportunities for participants to have participation from the begin-

ning and to be responsible for conducting the research, learning by practicing and improving

and sharing learning at the levels of persons, community groups and practitioners.

Keywords : knowledge management model, educational quality assurance

Introduction
External education quality assessment
of the Office of Educational Standards Certifi-
cation and Quality Assurance in round 2 in
2006 has differences from round 1. Assess-
ment in round 2 has high objectivity in terms
of standards, indicators, and more importantly,
has criteria for judging the results of assess-
ment based on the basgic principle that the
institute has been developed to have excel-
lence according to its own identity. The study
assessed
the goals of official performance based
on Mahasarakham University's plans, empha-
sizing production of graduates and research
by giving the total weight to these specific
indicators: 1) the quality of graduates to have
specific weight higher than or equivalent to
35 percent, 2) research work and creative work
to have specific weight higher than or equiva-
lent to 30 percent, 3) academic services to
have specific weight higher than or equiva-
lent to 20 percent, and 4) nurturing arts and
culture to have
specific weight higher than or equivalent
to 10 percent (Office of Educational Standards
Certification and Quality Assurance. 2006: 5)

Grouping higher educational institutes

according to performance impacted groups of
institutes and study majors, which had to ad-
just themselves. It was regarded as a new is-
sue at the levels of faculty, department, and
maijor field. There had to be determination of
internal and external QA systems which origi-
nated with the administrator, plan-makers,
practitioners, and involved persons to share
learning continuously change organizational
culture for participatory working. The result
was a learning organization and KM in the
type of organizational quality and efficiency
assurance.

The Faculty of Education had adjusted
its Strategic Plan (2006-2009) focusing on 10
purposes. Purpose 9 guides internal QA for
developing education continuously to receive
quality standards certification as well as to
disseminate information to the public to meet
Strategy 1. The QA system was promoted and
developed with these 4 major goals: 1) having
projects to provide additional knowledge con-
cerning QA for staff at least 2 projects a year,
2) all agencies in the Faculty must have com-
plete systems and mechanisms for internal QA
within the year 2006, 3) providing quality im-
provement plans from the assessment and

having operation in each development plan
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with completion at least at 75 percent, and 4)
having systems of assessing instructors' in-
struction in every course with online assess-
ment within the year 2006 (Faculty of Educa-
tion. 2006: 20)

Thus the research staff was interested
in conducting a study of developing a knowl-
edge management model of educational quality
assurance in Faculty of Education, Maha-
sarakham University. If an appropriate and ef-
ficient method of KM would be found, it would
lead to staff development, work and organiza-

tion development to have quality.

Purposes:

1. To make KM plans in QA together
with activity plans for work development of
Departments and Divisions in the Faculty of
Education,

2. To examine KM models for QA to-
gether with activity in the Faculty of Educa-
tion with efficient working mechanisms, and

3. To examine conditional factors of
success in KM in QA for the Faculty of Edu-

cation, Mahasarakham University.

Procedure

1. Sample

The sample for this study was selected
by using the purposive sampling technique
comprising 19 operational committee mem-
bers of the Divisions of Research, Academic
Services, and Quality Assurance according to
the order of the Faculty of Education No.248/
2006 on 2 May 2006, and interested persons

who volunteered to participate in the activities.

2. Methodology

This was a joint 1esearch among KM
team, representatives of organizational effi-
ciency, groups from each department/major
field, and the researcher himself. The meth-
odology included participatory action research
(PAR), qualitative research and quantitative
research. The stages of conducting the study
were: 1) preparing team of core leading re-
searchers, 2) building motivations and partici-
pation, 3) making plans, 4) putting plans to
practice, 5) follow-ups and upgrading knowl-
edge, and 6) evaluation in summary.

3. Method

This study was divided into 3 phases:

1. Phase 1 studied related literature and
determined the research conceptual framework:
theories and concepts of knowledge and KM,
concepts of developing models and a concep-
tual framework in KM, the KM cycle, and fac-
tors affecting KM.

2. Phase 2 selected research participants.

Six focus Departments were: Educa-
tional Administration Department, Curriculum
and Instruction Department, Educational Tech-
nology and Media Department, Educational
Psychology and Guidance Department, Edu-
cational Research and Development Depart-
ment, and Health Science and Sport Depart-
ment. The following were criteria for censider-
ation:

1) The Departments in the Faculty of
Education, Mahasarakham University were
selected by using the following criteria: The
Department had more than 1 major field. The

instructors graduated from wvarious educational
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institutes. There were continuous development
activities but KM had not been implemented
together with work development, and the de-
partments volunteered to participate in learn-
ing and developing work. As for the depart-
ment secretary, all Divisions in the Faculty of
Education were regarded as team of partici-
pants as practitioners and 10 knowledge man-
agers from all the Departments.

2) The Departments selected to con-
duct this study were Educational Administra-
tion Department with 2 major fields: Educa-
tional Administration major field and Non-for-
mal Education major field with totally 9 per-
sons.

3. Phase 3 developed the KM model,
divided into 2 stages.

1) Constructed a tentative model of KM
in QA based on the research conceptual frame-
work in terms of the scope of important activi-
ties for KM according to the concepts of
Nonaka & Takeuchi; Vicharn Phanich; and
Wiig's process of KM; and importantly, His
Majesty The King Bhumibol's principle of work
involving participatory work performance and
knowing, love, and unity. These principles were
integrated into techniques of development to
be a tentative KM model of QA of the Faculty
of Education. The tentative model was then
submitted to 3 experts for considering appro-
priateness and possibility in practice and con-
gruence with group development plans.

2) Tried out the tentative KM model of
QA and improved the model.

(1) Held a meeting for planning with

the administrative team and the team of par-

ticipants who were actual knowledge managers
in QA for leading to behavioral adjustment.

(2) Built the team to originate aware-
ness by using the learning process, participa-
tory work performance, cooperative research
and development, PAR, meeting for explain-
ing, study visits, making visions of KM in QA

(3) Made work group development
plans in the organization together with KM in
at least 4 parts: vision, performance process,
sharing learning, and extracting the body of
knowledge.

(4) Acted according to the plan together
with KM in QA of the focus Faculty/Depart-
ments involving participatory work perfor-
mance, teamwork, participatory evaluation, and
KM in QA.

(6) Summarized the lessons, reflected,
planned for improving and developing work
together with KM in QA at the department,
major field and division levels in the Faculty.

(6) Piloted important activities accord-
ing to the issues of strategic plans, strategic
goals, and purposes of QA of the Faculty/ma-
jor fields together with KM in QA.

(7) Evaluated KM operation in QA of
the Faculty/Department to compare with Fac-
ulty/other major fields both on and off univer-
sity campus.

(8) Praising, appreciation and giving
interest were more important than rewarding
with money or things. They were divided into
2 dimensions: 1) rewards for success in work
performance, and 2) rewards for building
knowledge, sharing knowledge, and extract-

ing knowledge pool.
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Results:

1. Based upon results, the researcher
made plans for KM in QA together with plans
of work development activities of Departments
and Divisions. Knowledge analysis and KM of
the Faculty of Education according to PAR
and organizational KM model were divided
into 6 phases: 1) preparing team/core leaders,
2) building motivations and participatory work
performance, 3) making plans and developing
team potentials, 4) putting plans to practice
and work development, 5) follow-ups and up-
grading the body of knowledge, and 6) evalu-
ation in summary. The KM model was sub-
mitted to the committee for QA of the Faculty
of Education for review. After review, changes
were made and implementation for develop-
ing community groups of practitioners could
begin. However, implementation at each stage
could be flexible based on the period of time
of the QA cycle.

2. Developing and testing the KM
model in QA

2.1 Developing the KM model was
based upon the conceptual model of KM of
Nonaka and Takeuchi, Vicharn Panich, and
the KM process of Wiig. The model was sub-
mitted to deputy Dean for administration and
plan; Deputy Dean for personnel, student af-
fairs and alumni relations; and 3 representa-
tives of the QA committee to consider appro-
priateness, possibility in practice, and opera-
tional plans with the model of administration
in QA. From the committee's consideration,
the following results were found: 1) The KM

model as a whole was appropriate at the high-

est level. 2) Possibility in practice of the KM
model as a whole was at the highest level. 3)
The congruence between the operational plans
and the KM model as a whole was at the
highest level.

2.2 Testing the tentative KM model in
QA and improving the model was divided into
2 phases. Phase 1 operated according to group
activity plans together with KM: 1) Prepara-
tion and readiness training; 2) Building moti-
vations for voluntary participation; 3) Aware-
ness campaigns and team building; 4) Plans
were put to practice by using participatory
action research (PAR) for building the learn-
ing process and KM on easy activities and in
accordance with QA of each Division. 5) Fol-
low-ups and revisions included quality team
development activities and upgrading the fo-
cus of QA at the department level. The De-
partment interested in participation in KM in
QA was the Department of Educational Ad-
ministration which developed the model with
the administrator, teaching staff, and Depart-
ment secretary. Participants were Division
practitioners. 6) For evaluation in summary,
there were building knowledge, classifying
knowledge, storing knowledge, implementing
knowledge, sharing knowledge, and evaluat-
ing knowledge. In Phase 2, the results of a

trial of KM meodel in QA were as follows:
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Stage

6. Evaluation in summary

5. Follow-ups and upgrading
the body of knowledge

4. Putting plans to
practice and work
development

IV T LA AT e TN 1 a2 RN - Semeu

Major Activity

15. Evaluating the KM process

_< 14. Positive reinforcement, Rewarding,
and disseminating

L 13. Establishing Faculty KM Center

12, Operating KM together with QA in the pilot
Department in terms of building, classifying, storing,
implementing, sharing and evaluating knowledge

1 1. Holding a meeting for planning and
determining indicators of developing QA in
the voluntary piloting departments

10. Summarizing lessons, reflecting and reviewing
KM plans

9. Operating KM in QA together with work
development in departments/divisions

8. Developing basic knowledge of computer and making
web site and Bog

3. Making
plans/developing <

7. Planning and presenting KM together with
activities for developing QA

team potentials

6. Determining issues in KM and activities for
developing QA in individuals, Department

\| secretaries and Divisions
s 5, Determining goals and KM plans together with Faculty
2. Building g P et B
e QA plans
motivations
and 4. Summarizing and reviewing outcomes of study visits and
participatory case studics

work performance

3. Study visits to organizations with outstanding KM in QA

1. Preparing
team/core
leaders

2. Studying KM conditions and determining goals and visions
of KM at the Department level

1. Holding meeting for planning together with the
administrator and team of research participants
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Figure 1. KM Model in QA of the Faculty

of Education

2.3 Testing the KM model according
to the stage, activity work plan, period of time,
and readiness of team of participants will
achieve the research purposes with quality.
The results can affect HR development, and
organizational development. The results of test-
ing the KM model in QA of the Faculty of
Education could be summarized as follows:

1) Building knowledge: before
building or seeking actual knowledge for their
own Departments/Divisions to be sustainable
and to perform work consistently, a common
body of knowledge had been built but it was
not put into practice. It still lacked knowledge
of using and connection of data. After con-
ducting this research, having experiences in
study visits, and training from staff who had
outstanding QA work, the participants were
motivated to improve the process of work per-
formance. Participants were motivated by us-
ing teacher satisfaction evaluations each se-
mester. This was regarded as important infor-
mation for work development. The new body
of knowledge was regularly integrated. Also,
the construction of learning networks focused
on long-term goals.

2) Classifying knowledge; before
conducting the research, knowledge of the
groups was not systematized. The importance
of the common body of knowledge was not
systematized. Seeking knowledge depended
upon the stream of popularity with imitations
of products. After conducting the research,

the body of knowledge was more clearly sys-

tematized. They participants cooperated in
thinking and performing in every process of
work. They also had more individual note-tak-
ing on information.

3) Storing knowledge: before

conducting the research, the participants

. stored little knowledge of individual and group

documentation, media, and printed matters.
There was no digital storage. Operational out-
comes and the body of knowledge were in-
consistently summarized. After conducting the
research, they stored more group knowledge
in the forms of documents, printed matters,
and electronic documents. They had note-tak-
ing in their individual books based on func-
tional roles. There were data note-takers ac-
cording to types of activities. Information was
stored in computer database and on web site
of the Faculty of Education.

4) Implementing knowledge:
before conducting the research, knowledge
was implemented in the form of hard-copy
documentation. Electronic media had not yet
been used. Knowledge connections from out-
side were limited. After conducting the re-
search, knowledge was shared in meetings,
hard-copy, and electronic media. These me-
dia could connect more with inside and out-
side the Faculty. The Faculty had direct KM
Coordination Division of the organization.

5) Sharing knowledge: before
conducting the research, sharing knowledge
took place in meetings. After conducting the
research, knowledge was shared between
people in and outside their own work lines in

meetings, and then transcribed into impor-
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tant lessons on the web site of the Faculty
KM. There were persons who stored data and
updated data in the type of virtual on the web
site. It was easy and convenient to access
data and the body of knowledge in the issues
in which they were interested.

6) Evaluating knowledge: before
conducting the research, learning persons in
the organizations worked individually. They
thought differently and decided differently and
always waited for orders from the administra-
tor and group leader. There were neither work-
ing standards nor database to connect data.
They occasionally worked together by using
his/her own data without sharing data. There
were unclear KM Coordination Division of any
organization. After conducting the research,
the team and participants in each community
of practice became more enthusiastic about
learning. They worked as a team with goals,
and began implementing standards of the
Practitioner Division by having more databases
for recording data and for connecting data
from inside and outside the Faculty of Educa-
tion. There was a clear administrative struc-
ture for thinking together to determine visions
and geals of working together. They worked
together as a community of practice to create
sustainability.

The body of knowledge could be clas-
sified into individuals, communities of prac-
tice, and Departments as follows:

1) Individuals combined their
own knowledge with the knowledge gained
from outside to put to improve and develop

their work. Also, they documented shared

learning in real and virtual forums. It was noted
that participants became enthusiastic about
learning together when it was in line with es-
tablished visions.

2) The Faculty of Education's
group of KM had management, structure, ana-
lytical thinking, determination of goals, coop-
eration, and standards. Group members raised
challenging questions to improve and develop
themselves. They managed resources and used
human resources, including secretaries of all
Departments and Division involved: Adminis-
tration and Planning Division, Academic Af-
fairs and Foreign Relations Division; Person-
nel, Student Affairs, and Alumni Relations Di-
vision in terms of techniques and QA man-
agement of the Faculty of Education.

3) The Faculty of Education had
its own KM center beginning directly from
QA activities of the Faculty. It maintained it-
self with follow-up activities on QA and shared
lessons from the focus groups through its web
site.

4) For the factors of KM success
in QA of the Faculty of Education, the follow-
ing were found:

41 The use of leadership of the
researcher, participants, administrator, and ad-
ministrative committee of the Faculty of Edu-
cation as learners, instructors, external man-
agers, and synergy providers could generate
participatory work performance. The researcher
called himself "Facilitator 1."

4.2 Leaders in KM of QA of the
Faculty of Education intended to create a cli-

mate of success based on functional roles in
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KM and to present their own works according
to the issues of interest. The participants called
themselves "Facilitators 2". Group work per-
formers included: Department secretaries, Di-
vision representatives, summary note-takers,
and KM center web site maker in the team of
participants. In the first phase, Department
heads, teaching staff and Department secre-
taries, and deputy deans involved participated
in learning and work performance. The coor-
dinator organized groups and personnel to par-
ticipate in this study.

4.3 From the beginning, partici-
pation was encouraged to generate a good
work climate: thinking together, planning to-
gether, performing together, checking to-
gether, and taking responsibility together. It
was an important factor to generate a sense
of belonging, initiation, visions, participatory
work performance, better management, con-
tinuity, and commitment to operate by them-
selves. Also, confidence in the body of knowl-
edge of their own organizations could emerge
with more self-reliance.

4.4 Learning by doing, improv-
ing and developing work, raising new ques-
tions, and putting to practices to achieve the
goals would result from PAR. It was regarded
as the way of life, causing interactions with
one another within their own group and with
other groups. There occurred sympathy, love,
and care of one another. They were proud of
human dignity. This could be regarded as in-
tegrated KM of QA in Departments and the
Faculty.

4.5 Persons in the team of par-

ticipants were enthusiastic about learning,
performing work in their own group, and shar-
ing learning at the personal level. The com-
munity groups of practitioners tried to imple-
ment tacit knowledge through practice, cre-
ating confidence, summarizing and transcrib-
ing lessons, and note-taking. These could be
regarded as the meaningful and identical body
of knowledge of the organization. It could be
seen from the Department of Educational Ad-
ministration which was revising functional roles
of the teaching staff and personnel to origi-
nate integration of organizational management
with quality in all work, personnel, finance,
and time. It was in conformity with the focus
on the results of summaries on 29 May 2007.
There also occurred acceptance of work de-
velopment in other different Departments of
the Faculty of Education. The academic year
2007 could be regarded as an important focus
of each Department on QA. All the Depart-
ments had to apply all the 10 major indicators
and had to have learning goals together with
forming work together. The Department of
Educational Administration acted as the pilot
Department as follows:

1) For Indicator 2.2, there was
the learner-centered learning process, with a
forum for sharing knowledge of the teaching
staff each semester. Each instructor told his/
her interesting and proud stories. A schedule
was set up for meeting and presenting con-
crete issues. This indicated continuity and
sustainable development by setting up the goal
of having models of this indicator at 50 per-

cent.
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2) For Indicator 2.16, articles from
Master theses would be published and dis-
seminated per the number of all the Master
theses by setting up the goal of this indicator
at b0 percent.

3) Indicator 2.19 was the level
of students' satisfaction with the teaching
quality of the instructor and learning support.
The purpose was to have students evaluate
the teaching staff each semester. At the first
stage of the academic year 2006 the overall
information of the Administrative and Plan
Division was used for operation.

4) Indicator 4.4: percentage of
research and creative works published and
disseminated, patented as intellectual prop-
erty or sub-patented, or of benefit to the na-
tional and international community per the
number of full time instructors. The goal of
this indicator was set up at 80 percent.

5) Indicator 4.5: percentage of
research articles cited in refereed journals or
national or international level database per the
number of full -time instructors (only the insti-
tutes emphasizing production of graduates
and research) The goal of this indicator was
set up at 40 percent.

6) Indicator 4.6: percentage of
full-time instructors receiving funds for re-
search or creative works from the institute per
the number of full-time instructors. The goal
of this indicator was set up at 100 percent.

7) Indicator 4.7: percentage of
full-time instructors receiving funds for re-
search or creative works from outside the in-

stitute per the number of full-time instructors.

The goal of this indicator was set up at 10
percent.

8) Indicator 5.2: percentage of
the full-time instructors participating in pro-
viding academic services in the society, act-
ing as advisors, thesis committees for exter-
nal institutes, academic committees, and work-
ing on professional committees at the national
or international level per full-time instructors.
The goal of this indicator was set up at 60
percent.

9) Indicator 5.3; percentage of
academic service activities or projects and
professional projects responding to the needs
for developing and creating strengths of the
society, community, nation and international
community per full-time instructors by empha-
sizing clinical research in formal, nonformal,
and informal education. The goal of this indi-
cator was set up at 25 percent.

10) Indicator 5.6: knowledge and
experiences in academic services and profes-
sional services implemented in learning-teach-
ing development. Emphases were on docu-
ments in supplement to instruction, textbooks,
hand books, training, meetings and seminars,
and publishing and disseminating works, The
goal of this indicator was set up at 60 per-

cent.

Discussion
In this study of developing a KM model
for QA the following issues were discussed:
1. For the outcomes of a trial of
the KM model for QA, it was found that this

model was successful. It could generate the
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expected outcomes because in developing the
model the researcher used conceptual frame-
works by analyzing the concepts and results
of the research conducted by internationally
qualified persons in terms of KM and tech-
nigques of deployment. The researcher used
the KM concepts of Nonaka Takeuchi, and
Vicharn Phanich, and the KM process of Wiig
to integrate into techniques of development.
Importantly, the researcher used the principle
of working of HM.T. King Bhumibol Adulyadej
involving participation, knowing, love and
unity (Office of Special Committee for Coordi-
nation in the Projects Following the Royal Ideas,
Unknown date: 2-32) together with such other
principles as after-action review (AAR), rais-
ing questions and sharing knowledge in real
and virtual forums. Supporting mechanisms,
such as the Faculty of Education KM Center
and its web site, helped integrate KM from
Departments and Divisions. Some important
evidence indicating success is as follows:

1) There were 4 groups of knowledge
managers: facilitators, practitioners, note-tak-
ers, and network managers. This was in con-
gruence with Nonaka and Takeuchi (1995: 20-
25) The organization members understood
functional roles in KM. Real knowledge man-
gers were major practitioners. The group of
medium-level managers interpreted and trans-
formed knowledge into knowledge on paper.
The group of knowledge managers determined
goals, to foster knowledge sharing, and ex-
tracted knowledge to create value. This was
in congruence with Vicharn Phanich (2005:

23-48). Important KM managers in the organi-

zation included: Khun Amnuai who promoted
creativity and a culture of sharing knowledge;
Khun Kit was group practitioner, regarded as
an activity operator at approximately 90 per-
cent of all the activities; Khun Likhit who was
a note-taker of data in KM activities; and Khun
Prasan who was the KM network manager
among organizational groups.

2) The sources of knowledge were from
problems, raising questions, and solving prob-
lems using real practices leading to KM. They
were building. classifying, storing, implement-
ing, sharing, and evaluating knowledge. This
was in congruence with HM.T. King Bhumibol
Adulyadej's principle of working (Office of Spe-
cial Committee for Coordination in the Projects
Following the Royal Ideas: 32). The King's idea
about working may be concluded as "Know-
ing, love, unity" Individuals and groups must
know that before doing anything, they needed
to know all the factors, all the problems, and
how to solve those problems, They must have
love to begin solving those problems. Unity
means that one cannot work alone and must
work cooperatively as an organization or a staff
of people.

This approach will have power to solve
problems well. This is in accordance with
Prawet Wasi (2002: 21) who says that indi-
vidual learning is not sufficient for success
because other pecple, organizations and in-
stitutes involved do not learn, Only learning
together in practice will be successful. It is
also in congruence with Naowarat Phlainoi
(2003: 2-5) who says that after-action review

is regarded as important learning in extract-

48




PIRITMTUSATGIREWRIL LT

Esimenamns 1 1 stk

ing the essence and findings of an appropri-
ate person or organization.

3) There was a KM Center administra-
tive committee for following up through
monthly meetings and virtual forum on the
web site to disseminate KM outcomes and
resources. This is in accordance with the con-
cepts of Nonaka and Takeuchi (1895: 71-72)
and Vicharn Phanich (2005: 1-4) who found
that that KM had to rely on utilization of IT
and communications for support. It was also
in accordance with the concept of Senge (1990:
13-14) who says that there should be sharing
of knowledge, concepts and worldviews of
people in the organization to support the wvi-
sions of the organization. Everyone in the or-
ganization should participate in building these
visions and should help one another build fu-
ture image of the organization. Everyone
should devote their physical and mental
strengths to achieve the goals of the organi-
zation.

2. When practitioners of the Depart-
ments and Divisions were classified, it was
found that they showed their satisfaction with
KM operation at a high level. It was because
everyone improved and developed the selves.
Everyone worked according to the functional
roles of the KM Center. This was in congru-
ence with external quality assessment in
Round 2. As for the Faculty of Education, its
standards were certified and the results of as-
sessment by the committee as a whole were
at a very good level (The Office of Educational
Standards Certification and Quality Assess-

ment. 2008: 33)

3. Some important factors of success
of the KM model of QA were as follows:

1) The team of participants intended
to work to generate success according to the
functional roles, and demonstrated a sense of
belonging through activities and work plans,
and sought more ccoperation from persons
and internal and external organizations

2) From the beginning there were op-
portunities to participate: thinking together,
planning together, planning together, check-
ing together, and taking responsibility together
in conducting research. This was in line with
Paitoon Sinlarat (1999: 22-24) concerning the
principle of administration of the organizational
leader: trusted leaders had high power over
and influence upon the organization. There-
fore, if understanding was built and if agree-
ments on participatory working were coop-
eratively determined, it would cause high job
satisfaction and a positive work climate, and
foster success.

3) Learning by practicing was a way of
life. The new body of knowledge would help
in real applications. Connections and relation-
ships between organizational groups emerged.
Integrated KM and participatory research could
occur. This was in congruence with the re-
sults of the research conducted by Yuwanut
Thinnalak (2006: 1-7). She found that building
knowledge was appropriate to Thai society
which wvalues self-reliance. Practices, develop-
ing innovations, and learning what one had
aptitudes for could build the body of knowl-
edge for solving problems and living joyfully

in the society. Also, there was a trend toward
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sustainable development.

4) The Faculty of Education KM Cen-
ter, under management of the team of partici-
pants, would follow up progress of the com-
munity of practice in Divisions and Depart-
ments to create continuity and connections
and relationships with one another. The web
site was used as a source for seeking knowl-
edge and disseminating KM works. It was used
as a source for storing and sharing knowl-
edge among people in and outside the orga-
nization. This was in congruence with Chalard
Chantarasombat (2007: 260-265) who encour-
aged a driving mechanism: the community
organization KM Center should be used as
the center for coordination, the place for meet-
ing, the forum for sharing knowledge, the chan-
nel for communication and working together,
and for storing the body of knowledge of the
team of participants and interested people.
The members of tambon administrative orga-
nizations at every village became partners in

work performance at every stage.

Recommendations
1. Recommendations for implementing
the KM model
1.1 Implementation of the de-
veloped KM model of QA in full outcomes
needed operation in all the 6 stages and 16
major activities. If the Faculty and Department
would continue operation, they could begin
from Activity 6.
1.2 If the team of participants
was regarded as the team of important per-

sons in KM, the Department should promote

and support Department administrators, teach-
ing staff, and Department secretaries to facili-
tate learning together to achieve the purposes
of internal and external QA. The 10 indicators
were regarded as the focus on work develop-
ment to build an outstanding body of knowl-
edge generated from practices on the basis of
problems of authentic work development.

1.3 The Faculty KM center
should be promoted and supported to gener-
ate a variety of clinics, revolving leadership in
each section, and sharing knowledge on the
monthly forum and the virtual forum on the
web site.

1.4 Practitioners, Department
secretaries, and Division officials in the Fac-
ulty still had potential in participatory work
performance for creating QA at a medium level.
Training, practices, and study visits should
be continucusly developed.

2. Recommendations for further research

2.1 Programs of study, activities
for development, potentials of teamwork, and
research across the sciences should involve
master program and doctoral program students.
This would make research and development
of KM and in other aspects to be more effi-
cient.

2.2 There should be research
and development of QA together with total
quality management (TQM) at Department and
Faculty levels.

2.3 There should be action re-
search at the Department level using the work-
ing principle of HM.T. the King involving suf-

ficiency economy, self-reliance, and participa-
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tory working; knowing, love, and unity to con-
nect with the organization, students, and ser-

vice users in a concrete form.
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Bridging the Gap between CLT and CBI Theories and Practices in Thai Small Rural

Schools

Thooptong Kwangsawad '

Abstract

Learning reform has been proposed in Thailand as it is clearly specified in the basic

curriculum that the learning and teaching EFL shall be based on communicative and content-

based approaches. This paper reports the issues which face EFL teachers and a trainer in

attempting to introduce and implement CLT and CBI in small rural schools in which the

teachers have only a basic level of fluency in English. Participant feedback during training is

presented. The results of classroom observation are also reported. It is further suggested that

there is a need for support both in knowledge of English language knowledge and pedagogi-

cal knowledge.

Introduction

Academic knowledge and rapid techni-
cal advancement during the era of globaliza-
tion has caused tremendous changes in the
national and international social and economi-

cal spheres. In order to ensure the relevancy

between basic education and changes in the
fields of economy, society and knowledge ad-
vancement, leading to formulation of new strat-
egies in education quality development to ac-
celerate and fulfill the needs of Thai individu-
als and society, learner competitive capacity

and creative

' Associate Professor Dr., Faculty of Education, Mahasarakham University
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co-operation with the world society, the
Ministry of Education, thus, formulated the
Basic Curriculum B.E. 2544 (A.D. 2001). It con-
sists of eight subject groups namely Thai lan-
guage, Mathematics, Science, Social Studies,
Religion and Culture, Health and Physical Edu-
cation, Art Career and Technology, and For-
eign Language (Ministry of Education, 2001).

In the foreign language group, English is
compulsory for all grade levels. Other

foreign languages are selective, as ap-
propriate. The foreign language consists of four
substances including language for communi-
cation, language and culture, language and
other subject group relationship and language
and community and world relationship.

The overall objects of foreign languages
(mainly English) are "to develop students' ba-
sic practical communication abilities, depend-
ing the understanding of language and cul-
ture, and fostering a positive attitude toward
communication through foreign languages".
In consideration of these overall objectives for
foreign languages, there are several issues that
the Ministry of Education points out to im-
prove English Education and English teach-
ers. Administrators, teachers, and teacher-edu-
cators in Thailand need to approach English
language teaching from a different perspec-
tive that incorporates more opportunities for
authentic language use during communica-
tive, goal-oriented

activities in smaller classrooms. In addi-
tion, Basic Education Curriculum, Foreign
Language Group, Substance 3 calls for stu-

dents to utilize foreign languages for studying
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other subjects; own self developing and broad-
ening the world view on language bases. Bi-
lingual programs are also conducted at the
levels of primary and secondary/diploma in
schools. Thus Thai EFL teachers have to em-
ploy teaching methods such as communica-
tive language teaching (CLT) and content-
based instruction (CBI). Ministry of Education
is responsible for introducing these teaching
methods to teachers by offering short and long
term training programs to help Thai EFL teach-
ers to be aware of purposes of English teach-
ing. Training is supported by the formation of
a national institute working in partnership with
regional universities, The development of small
rural schools has been a key policy tool in
improving quality across the country.

Faculty of Education Mahasarakham Uni-
versity is one of institute that has been work-
ing in collaboration with educational service
areas in the northeastern part of Thailand to
develop teacher professions. The researcher
who has been teaching in this faculty for
twelve years and also been involved in train-
ing EFL teachers realizes that taking into ac-
count all the provisions indicated in the new
curriculum, EFL teachers are facing a great
challenge-turning theory into practice. And the
researcher believes that CLT and CBI ap-
proaches provide excellent means by which
to cover such a wide spectrum of requirements

deriving from the new curriculum.

CLT

Understanding of CLT was a concurrent

development on both sides of the Atlantic. In
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Europe, during the 1970s, the language needs
of a rapidly increasing number of immigrants
and guest workers, and a rich British linguis-
tic tradition, that included social as well as
linguistic descriptions of language behavior,
led the Council of Europe to develop a sylla-
bus for learners based on function-notional
concepts of language use. Meanwhile Savignon
(1991) reminds us that in 1970 in the United
States, Hymes reacted to Chomsky's charac-
terization of the linguistic competence of the
ideal native speaker and proposed the term
"communicative competence" to represent the
use of language in social context, the obser-
vance of sociolinguistic norms of appropriacy.
CLT is an approach which brings linguistic
knowledge, language skills and communica-
tive abilities into association with one another
(Canale & Swain, 1980; Widdowson, 1978).
Canale and Swain (1980) and Savignon (1982)
identified the four dimensions of communica-
tive competence namely grammatical compe-
tence, sociolinguistic competence, discourse
competence and strategic competence. CLT
has had an influence in both second language
(SL) and foreign language (FL) teaching since
the early 1970's. (Littlewood, 1981).

CBI
Content-based (CBI) is a

teaching method that emphasizes learning

instruction

about something rather than learning about
language. Although content-based instruction
is not new, there has been an increased inter-
est in it over the last ten years, particularly in

the USA and Canada where it has proven very

effective in ESL immersion programs. This in-
terest has now spread to EFL classrooms
around the world where teachers are discov-
ering that their students like content-based
instruction and are excited to learn English
this way. Content-based instruction lends it-
self to the incorporation of group work, par-
ticularly cooperative learning, which is an ef-
fective way of teaching content and language
(Davies, 2003, Introduction section, para. 1).
One of the more noticeable current trends is
the innovative ways in which teachers have
incorporated communicative teaching prac-
tices into content-based instruction. Stoller
(1997), for instance, describes how she inte-
grated project work into content-based instruc-
tion and Short (1997) reports on the use of
graphic organizers to teach social studies.
Theme- based model is one of content-based
instruction models and usually found in EFL
contexts. This model can be taught by an
EFL teacher or team taught with a content
specialist. The teacher(s) can create a course
of study designed to unlock and build on their
own students' interests and the content can
be chosen from an enormous number of di-
verse topics (Davies, 2003, Types of Content-
based Instruction, para. 4). Theme-based
model is language-driven: the goal of this
model is to help students develop L2 skills
and proficiency. Themes are selected based
on their potential to contribute to the learner's
language growth in specific topical or func-
tional domains. Theme-based courses are
taught by language instructors to L2 learners

who are evaluated in terms of their language
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growth. Students (and their teachers) are not
necessarily accountable for content mastery.
Indeed,
(Met,1999).

content learning is incidental

CLT in Thai Context

CLT was introduced to secondary
school teachers by the Ministry of Education
in 1984, initially eight ERICs were set up in
1984 to provide focal points for the training of
EFL teachers. Originally established as the Key
Personnel Project to train upcountry second-
ary school teachers of English, it developed
into PISET (a neat bilingual acronym for Project
for Improving Secondary English Teachers).
Both aimed to help selected teachers become
trainers of other EFL teachers in their region.
Now every province and in Thailand has at
least one ERIC. The project has been receiv-
ing valuable long-term support from the Brit-
ish Council, but again, the sheer quantity of
training required needs a very large budget.
The Ministry of Education tries to provide
money to support the training, nearly one hun-
dred training workshops, each involving
around 50 participants. (Watson Todd, The
ERIC Model,

Thailand has, over many years, em-

para 5).

braced the CLT and it is today official govern-
ment policy. There is clear evidence that such
trends are by no means unique to Thailand,
they have, for example, been reported in Korea
and in China and are without doubt taking
place throughout the whole of the Asia Pa-
cific region and beyond. The driving force for

change seems to be based on the notion that
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traditional methods have failed and are wrong,
whereas the CLT will succeed and is right
(Jarvis & Atsilarat, 2004, Background, para 3 ).
However, Bilash& Kwangsawad ( 2004) con-
ducted action research in Thai classrooms and
recruited four participant teachers. They found
that to help EFL teachers successful adopt
CLT in their classrooms teachers must under-
stand CLT; require a number of key supports
in order to succeed at implementing commu-
nicative activities in their classrooms; and re-
quire time to prepare materials for interactive

activities.

CBI in Thai Context

In 1998 the Department of Curriculum
Development in Thailand's Ministry of Edu-
cation worked with the USIS office in Bangkok
to co-sponsor a visit by Donna Brinten, Ameri-
can specialist in content-based instruction.
Because the department considered the topic
vital for the nation's school system, it sup-
ported a series of workshops by Brinton
throughout the country (USIA, 2006, para 21).
Moreover, English Teaching Fellow (ETF)
Cristina Schoonmaker worked with the Min-
istry of Education of Thailand to introduce
English as a required subject at grade one
and to switch from grammar-based learning
to a communicative method of teaching En-
glish at the primary and secondary school lev-
els. Schoonmaker developed new English lan-
guage teaching manuals for the primary and
secondary school levels, incorporating content-
based instruction, "CBIl," a method which in-

tegrates academic content with language-
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teaching objectives. Schoonmaker also con-
ducted workshops for teachers all over Thai-
land, introduced CBI at the ThaiTESOL con-
vention (USIA, 2006, para 21).

In 2003 the Ministry of Education set
up the policy that teaching and learning in
English is an optional education. Schools and
institutes can manage teaching and learning
in English called " English Program" : EP. Pre-
primary level provides teaching and learning
in English not more than 50% of the time.
Primary level provides teaching and learning
in English only English, Mathematics, Science
and Physical Education. And secondary level
provides teaching and learning in English all
subjects except Thai and Social Science in a
part of Thai law, culture and tradition.

Moreover, Greenleaf (2004, Project High-
light, para. 1) has done workshops on con-
tent- based instruction and student centered
learning for elementary aged learners in
Nakhon Si Thammarat and Chiang Rai, Thai-
land. She delivered 9 seminars and workshops
to over 400 participants. The workshops were
designed with an interactive task-based ap-
proach in which the educators participated in

actual content- based activities.

Training program

The training program was divided into
two phases. The first phase consisted of 6
training courses held at Faculty of Education
Mahasarakham University from April to May
20086.
length, with 8 hours training each day. The

All training courses were 3 days in

second phase was classroom observation. The

first step of the training course was introduc-
ing CLT and CBI theories then a lesson plan
was developed to demonstrate less teacher-
centred ways with participants becoming 'stu-
dents' during the demonstrations. This ap-
proach aimed to expose participants to CLT
and CBI where examples of activities related
to textbook materials are: topic/text-related task
interaction in pairs/groups; and pair/group
collaborative task completion. Following each
demonstration, an opportunity was provided
for participants to reflect, and give and re-
ceive feedback on what they had just experi-
enced with regard to the how and why of the
teaching procedure. Having experienced the
lesson plan demonstration, and reflected on
teaching procedures, participants are in a
much more knowledgeable and confident po-
sition from which to then work in groups to
prepare their own lesson plans (with the sup-
port of the trainer) by applying procedures pre-
viously demonstrated to their chosen textbook
materials. Then, each group practiced the les-
son plan to members from different groups.
Following each practice, an opportunity was
Thus,

the main objectives of this program were to

provided for other groups to comment.

introduce the notion of CLT and CBI; demon-
strate and practice classroom activities and
techniques; encourage reflective teaching
practice; and enable participants to share
ideas and experiences with their peers. In line
with these objectives, the following 3-day
schedule was devised with morning sessions
lasting 4 hours and afternoon sessions being

4 hours in duration:

56




TR LM TR

WEHFIIFH < BT W E

Table 1: Training Program

Davs Sessions
Day 1
8.00-12.00 Introducing CLT, CLT lesson planning and demonstrating
(trainer)
13.00-17.00 Developing CLT lesson plans (participants)
Day 2
8.00-12.00 Practicing CLT(participants)
13.00-17.00 Introducing CBI, CBI lesson planning and demonstrating
(trainer)
Day 3
8.00-12.00 Developing CBI lesson plans (participants)
13.00-17.00 Practicing CBI (participants)
Participants Training Course Evaluation

173 EFL teachers from small rural schools
throughout northeastern part of Thailand (19
provinces) attended the training course. Of
the 173 teachers, 40 were male and 133 were
female whose teaching experience ranged from
3 months to 22 years. Only 90 teachers ma-
jored in English. Almost all had minimal En-
glish proficiency, particularly in listening and
speaking skills. Only 23 teachers received CLT
training. All participants had not been pro-
vided with training on CBI. Each training

course was conducted in Thai and English

by the researcher.

Feedback to determine the degree of sat-
isfaction with the training course was gath-
ered from the 173 participants using ques-
ticnnaire administered at the end of the 3th
day of each course. The questionnaire con-
tained questions related to each session's con-
tents, trainer and materials, and participants
provided a rating by selecting from a four-
point Likert-type scale. Furthermore, partici-
pants were given the opportunity to answer a
short questionnaire with open questions con-
cerning general comments regarding the train-

ing in order to discover any broader aspects

of note. Followings are feedback results.
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Table 2

Comtents % Poor % Satisfactory % Good  %Very good
Day 1

Introducing CLT, CLT lesson

planning and demonstrating - 4.24 3.40 12.36
Developing CLT lesson plans - 248 ®3.80 13.72
Day 2

Practicing CLT - 2.20 86.80 11.00
Introducing CBI, CBI lesson

planning and demonstrating - 2.00 86.60 11.40
Day 3

Developing CBI lesson plans - 2.60 77.40 20,00
Practicing CBI - 1.20 84.70 14,10
Table 3

Materials % Poor % Satisfactory % Good % Very good
Day 1

Introducing CLT, CLT lesson

planning and demonstrating - 1.80 89.60 8.60
Developing CLT lesson plans - 0.55 §8.40 11.05
Day 2

Practicing CLT - 0.29 85.60 14.11
Introducing CBI, CBI lesson

planning and demonstrating - 0.49 B6.70 12.81
Day 3

Developing CBI lesson plans - 1.21 89.79 9.00
Practicing CBI - 0.73 87.98 11,29
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Table 4

Trainer % Poor % Satisfactory % Good % Very good
Day 1

Introducing CLT, CLT lesson

planning and demonstrating - 0.50 6.70 92.80
Developing CLT lesson plans - 0.20 8.20 91.60
Day 2

Practicing CLT - 0.09 8.71 91.20
Introducing CBI, CBI lesson

planning and demonstrating - 0.98 11.02 88.00
Day 3

Developing CBI lesson plans - 0.05 9.15 90.80
Practicing CBI - - 1248 87.52

General feedback

1. What do you think about the organi-
zation of the program?

Summary: The organization has been
evaluated as good by all participants; some
mentioned that the schedule was too tight for
debates and discussion during developing les-
son plan session. The most important thing
was that the program allowed them to have a
chance to practice.

2. Are you taking with you any good
ideas for further teaching/learning practice? If
the answer is yes: which ones?

Summary: Concerning the good ideas
for further teaching/learning practice some
quotations have been: "Teachers should pre-
pare their own lesson plans.” Teachers no
longer have to focus on grammar and transla-
tion skills, but they need to provide useful ac-

tivities for students to communicate in En-

glish and to be able to use English for study-
ing other subjects”.

3. What is the most important you have
learned/experienced during the program?

Summary: All participants agreed that
they have learned a lot about preparing les-
son plans based on Basic Curriculum B.E. 2544
(A.D. 2001).

4. What did you like most during the pro-
gram?

Summary: All participants mentioned that
they like the trainer who was a good speaker,
intelligent, engaging and enjoyable. Some
quotations have been: "The trainer is extremely
knowledgeable in the subject matter ... very
good instructor.

5. What did you dislike most during the
program?

Summary: All participants were not satis-

fied with the time. They struggled to compre-
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hend the techniques introduced over the three
days, and wanted more time to be spent on
each session to consolidate understanding and

practicing.

Classroom Observation

Three months after attending the train-
ing course 19 participants from 19 provinces
were observed their teaching by the re-
searcher. The interview was also conducted
at the end of each classrcom observation. Fol-
lowings are the results of classroom observa-

tion.

Workload

Of the 19 EFL teachers, 16 taught 28
hours a week only 3 taught 20-25 hours. These
teachers were also responsible for academic
affairs, budget and personnel, student affair
and service affairs. Heavy workload of teach-
ers prevents them from devoting much time
to class preparation and sharing of ideas with

other teachers.

Use L1

Both CLT and CBI classes were typi-
fied by an almost exclusive dependence on
L1. The teachers did not use L2 because they
were afraid of making mistake. They believed
that if the teacher is going to use English, it
must be perfect. Only one of 10 teachers used
L2 in the classroom. However, it seemed that
the students in her class were unfamiliar with
L2, and possibly had not used it in class be-

fore.

Traditional Teaching Method

Both CLT and CBI classes were lack of
student-to-student interaction, and no move-
ment out of desks or pair work during the
entire classes. Only one had the students to
listen to native speakers from tape recording.
However, the set-up of the cassette player was
so slow that the preparation to listen tock up
time that students needed for practice. It
seemed that he/she was unfamiliar with the
equipment, and possibly had not used it in
class before. One teacher attended a number
of teacher training workshops and had con-
siderable knowledge about task-oriented
teaching. He/She used an information-gap
activity which encouraged students to pro-
duce language more freely by introducing a
task that had students moving round the class-
room in a lockstep manner and interacting
fully in a variety of pairs to find out informa-
tion about their partners. Students were evi-
dently unaccustomed to the task. Seven teach-
ers did not give opportunity for student speak-
ing time or practice. There were short peri-
ods when students could turn to the nearest
partners and read a dialogue, but still these
were not monitored and there were no feed-
back. These teachers continued to rely on L1
for all interaction and instructions.

Ten teachers used textbooks and be-
gan with a mixtute of Thai explanations with
Af-

ter some drilling of sentence patterns, students

English phrases occasionally embedded.

were given the chance to practice their dia-
logues with a partner in their seated rows,

though there was no movement around the
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class. However, the student attitude to simply

reading dialogues aloud was, in the circum-
stances of not being engaged in the subject
matter, understandably unenthusiastic: they
used nc inflection, no stress timing, no cat-
enation, and mouthed words parrot-fashion.
There was no correction or modeling, just a
focus on the form without an emphasis on a
living language as a tool of conveying mean-
ings. Yet it lacked modeling or demonstration
with students, was totally teacher-led and -
controlled, and gave the students no chance
for production. However, these teachers did
very well during presentation/drilling stage.
They also used pictures to assist and stimu-

late comprehension.

CLT Classes

All teachers were already familiar with the
PPP approach, which allows teachers to
present language (a grammar point), practice
it in a controlled sense and then produce it in
a free context. While observing teachers' class-
rooms, the researcher noticed that the teach-
ers did not allow much time for the students
to practice the information presented. Inter-
action was teacher-dominated, and students
were called upon primarily to provide brief,
factual responses. All of the teachers agreed
that PPP was a user - friendly approach for
their classrooms because it allowed them to
continue to play the more "traditional" role of
teacher (e.g., during presentation) while at the
same time learning to be facilitators (e.g., dur-

ing practice and production). The researcher

observed that the teachers did very well dur-

ing presentation phase - a traditional role of
teachers. However, they needed to learn to
become facilitaters. They were unclear how
to design activities during practice and pro-
duction. In addition, the teachers encountered
difficulties in selecting texts, materials and

activities that would match the units.

CBI Classes

All teachers had difficulty finding read-
ing passages and listening texts related to the
units that teachers asked the students to se-
lect before preparing activities and materials.
They also had a problem with designing ac-
tivities and selecting contents that were rel-
evant to the four language skills. Only two
teachers were able to design four skill activi-
ties and had incorporated small group and
pair activities along with whole class discus-
sions and individual work and designed les-
sons that allowed more time for students to
practice their four language skills and con-
tents. From interview with the teachers, the
researcher found that they had difficulty grasp-
ing concepts and relating aspects of the train-
ing to their particular classrooms and learn-
ers. One reason for this may be that all of the
teachers were not familiar with CBI. They had
not received CBI training before. As a result,
reflecting on procedures and technigues in
activities and linking new practices to their
own classrooms situation might have been
beyond several of the participants. They also
found the preparation very time consuming.
They spent a lot of time finding and selecting

materials and texts to fit into the units. How-
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ever, two teachers taught their students to
use graphic organizers such as webs, Venn
diagrams, and charts to help them summarize
and interpret reading text. These teachers
found that graphic organizers were excellent

tools in achieving this goal.

Conclusion and Discussion

Participants responded positively to the
training course. The feedback is very useful
as input for revising content and materials for
future training courses. However, positive re-
sponse to the training course is not a mea-
sure of the success of the training program.
Classroom visitations to observe participants
applying what they learned from training
course and interviews with teachers during
the second phase helped to further triangu-
late or "compare, contrast and verify" the data
results. From doing this research, the re-
searcher soon realized that changes in teach-
ing do not take place easily or quickly. Many
teachers struggled with some of the issues
discussed previously, such as designing ac-
tivities and using L2. Professional development
for teachers is a complex and multifaceted
endeavor and is becoming more so as popu-
larity grows for standards-based education.
However, from attending this training program,
the teachers became more aware of the na-
ture of their teaching and the basis they used
to select techniques, and activities they
thought would work with their students. It is
hoped that with more English teachers confi-

dently using English in the classroom, the stu-

dents will have more opportunities to use En-
glish and will eventually feel that English is
theirs to use. From the researcher's perspec-
tive it is difficult for teachers who themselves
have learned English through traditional ap-
proaches to suddenly turn their backs on fa-
miliar classroom methods in favor of newer
unfamiliar ones. Moreover, the teachers felt
they did not have enough time to prepare
their lessons. They would want to retain the
more familiar grammar-translation and drill-and
skill methods with which they were taught
and are comfortable with due to English profi-
ciency.

More importantly, as we undergo these
educational changes in Thailand, it is impor-
tant to point out that the dramatic shift from a
traditional grammar-oriented approach towards
a communicative approach and the use of lan-
guage as a tool for learning content may be-
come overwhelming for most teachers. This is
esgpecially true in light of the fact that the ma-
jority of the teachers have not undergone the
kind of training required to make a positive
change out of these innovations. Even though
these changes were meant to be gradual,
implementation has already started and may
find most teachers willing but unprepared. On
the positive side, we believe that the current
educational reform in Thailand will provide an
impetus towards content-based instruction in
settings where more traditional approaches
have remained strong and greater support in

small rural schools.
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Educational Management in a Changing World at the Faculty of Architecture and

Planning Thammasat University

Pornphan Verapreyagura '

Abstract

Education reforms in a changing world arose first against neo-classical education or
‘humanistic education.' Its effects forced instructors to teach for testing, changed curriculum
standards, and students became academic entrepreneurs. The Faculty of Architecture and
Planning at Thammasat University adjusted to these changes. This guantitative research
approach focuses on educational management guidelines. The open-ended guestionnaire
and structural interview are its main instruments. Percentage, mean, mode, standard devia-
tion, F-test, and Pearson Correlation were used for analyzing the data, The research finding
reveals that the mainstream and the alternative aspects in the educational management
guidelines concern with external factors such as the entrepreneurs’ satisfaction, standardiza-
tion, and the students' voices. The entrepreneurs’ satisfaction relates to general qualifications,
identifications, and abilities of the graduates selecting between government university and
private university at a rate of 3:1. Standardization means new curriculum structure; 25% of
general basic courses, 10-15% of elective courses, and 60-685% of architectural program courses.

The students' voices indicate a desire to reduce central control and standardized testing.

Keywords : changing world, educational management, entrepreneurs' satisfaction, standard-

ization, students' voices

' Assistant Professor Dr., Faculty of Architecture and Planning, Thammasat University Rangsit Campus
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Introduction/Rationale

Impacts from a changing world

The term "globalization" has come into
popular favor in the last seven years to refer to
the post-Cold War international economic
paradigm. It has had a profound effect on the
economics of nations worldwide. It is a com-
plex and abstract phenomenon which expands
and accelerates the movement and exchange
of ideas and commodities over vast distances.
Thailand, one of the countries in South East
Asia, is seemingly ubiguitous from globaliza-
tion's effects.

The effects of globalization encompass
a range of Thai social, political, economic, cul-
tural, and especially education changes. Thai
National Strategies have had to be assimilated,
adapted, and developed proportionally under
agenda based. The Thai Government's poli-
cies in education and educational research
have become the mechanism for Thailand's
development in this changing world.

Globalization of education, heightened
quality requirements, changing and increas-
ing customer expectation towards quality
work-force and stakeholder pressures have led
to the need to implement quality assurance in
education. Quality Assurance (QA) is a stan-
dard aimed at providing public confidence in
the ability of higher education institutions
(HEIs) to regulate a diverse, flexible and grow-
ing system of higher education. With the
implementation of quality assurance, architec-
ture programs of higher education institutions,

which are ISO certified, must now decide

“;|‘_‘J-II'|‘F|?_|‘; -

whether to maintain the ISO certification or to
concentrate on quality assurance only.
Quality assurance in education has ap-
plied the theoretical and conceptual founda-
tion of Total Quality Management (TQM) and
performance and planning management as the
panacea for education quality. The degree of
success of the quality strive is debatable as
guality assurance and strategic implementa-
tion is treated as two contending rather than
as two collaborative partners. As educational
institutions for the development of human re-
sources and as agents of social change, uni-
versities need to pay critical attention to hu-
man resources particularly the graduates.
Many education experts state that the
graduate is one of the vital elements of the
education system. Hence, the graduate is re-
quired to have the competencies that can
achieve high quality working standards, that
would in turn enhance and improve the over-
all university-wide quality standing and thus
its image. Because the need for a holistic ap-
proach in integrated quality assurance with
strategic planning and the need to train gradu-
ates of architecture programs for an era of a
rapidly evolving body of knowledge, several
architecture schools now adopt the problem-
based learning (PBL) curriculum. It is possible
for architecture schools to start on a sound
PBL philosophy, but soon deviate from it.
Thus, a sustained and successful PBL cur-
riculum is in flux for many graduates. Gradu-
ates of architecture schools must possess two
synergistic characteristics: an internationaliza-

tion of the PBL philosophy (to ensure quality),
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and enthusiasm (to ensure growth). If the
graduates are conversant with the philosophy,
but lack enthusiasm, the curriculum will not
grow. On the other hand, if enthusiastic gradu-
ates lack philosophy; it is a recipe for curricu-
lum failure.

Essential to higher education of qual-
ity standard, is the necessity to learn more
about educational management guidelines es-
pecially for the architecture programs of the
Faculty of Architecture and Planning Tham-
masat University. We had three main research
questions; 1) for educational management
what should be managed? 2) what should be
changed? 3) how does the faculty adjust dur-
ing this transition? The main objective of this
quantitative research approach has been to
explore the inter-relationship and inter-depen-
dency between the Faculty of Architecture
and Planning ,Thammasat University strate-
gic plan in education and entrepreneurs' sat-
isfaction or graduates' expectation in the job
market. Hopefully, the research findings will
lead to the standardization of the curriculum
development guidelines in line with the needs

of the job market.

Literature Review

Standard and Quality

In general, the word ‘'standard' means
basis for comparison; a reference point against
which other things can be evaluated, crite-
rion: the ideal in terms of which something
can be judged, the level of performance on

the criterion being assessed that is consid-

ered satisfactory in terms of the purpose of
the evaluation. Besides these, there are three
major categories of standards, related to vari-
ous purposes. First, the developmental stan-
dards specify improvement levels to be at-
tained and may be used for professional de-
velopment and self-assessment. Second is the
minimum standards designate the level be-
low which performance is not acceptable and
are used for such purposes as licensure and
job assignments. Third, desired performance
standards reflect what is regarded as accom-
plished or effective teaching and typically are
used for such purposes as promotions, awards,

and certification, etc.

Quality Definition
From hyperdictionary.com (2007), there
are six entries of "quality" definition;

[n] a degree or grade of excellence or
worth; "the quality of students has risen"; "an
executive of low caliber"

[n] the distinctive property of a complex
sound (a voice or noise or musical sound); "the
timbre of her soprano was rich and lovely";
“the muffled tones of the broken bell summoned
them to meet®

[n] a characteristic property that defines
the apparent individual nature of something;
"each town has a quality all its own"; "the
radical character of our demands”

[n] high social status; "a man of quality"

[adj] of high social status; "people of
quality”; "a quality family"

[adj] of superior grade; "choice wines";

"prime beef"; "prize carnations"; "quality paper";
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"select peaches”

Furthermeore, it is defined as an essen-
tial and distinguishing attribute of something
or someone, a degree or grade of excellence
or worth, A subjective term for which each
person has his or her own definition.

In technical usage, quality can have
two meanings: the characteristics of a prod-
uct or service that bear on its ability to satisfy
stated or implied needs and a product or ser-
vice free of deficiencies, degree of excellence,
The quality of assessment evidence is char-
acterized primarily by the authenticity of the
tasks, the reliability of the sample of evidence,
and the credibility of the evidence for the in-

tended purposes, etc.

Architecture Program

It is known that most architecture pro-
grams in this world offer vision and demand
commitment, with a variety of options and
terms of study. The purpose of architecture
curriculae is to educate expressive, skillful de-
signers, prepared to act as thoughtful, effec-
tive members of society and the professional
of architecture. Besides these, it seem to be
interconnected and integrated sequences of
design studio and parallel coursework, mov-
ing between values of technology and craft,
emphasizing both theory and practice, and in
consideration of site, material, assembly, and
purpose. (www.arch.wustl.edu)

Architecture education's heart is the
design studio. However it is necessary to study
more about; the sequence of courses in his-

tory and theory that place architecture in the

context of culture, politics, technology, and
philosophy and the sequence of courses in
technology that build knowledge and skills
around the engaging technological and prac-
tical issues within architecture.

Truly, this suggests that architecture
programs of all educational institutes must con-
tain three main parts of curriculum; the de-
sign studio, history and theory sequences, and
technology sequence.

Architecture programs in Thailand's
government and private universities seem to
be like other countries with variations in course
details and duration.

Typically, the goal and vision statements
of the Faculty of Architecture/ the architec-
ture program/ the architecture school in Thai-
land consist of;

To develop human resources that serve
the best interests for the country, society, uni-
versity and school of architecture.

To achieve academic excellence, in ac-
cordance with university's vision Unity is the
foundation for achieving excellence, quality
and efficiency are the goal and means of
achievement, and continuous change is nor-
mal for a dynamic organizations.

To prepare for a globalizing society with
initiatives and creative thinking in new para-
digms. It is essential that the new problems
should never be solved within an old concep-
tual framework, while maintaining a balance
in art and culture transition in the develop-
ment of science and technology.

To produce high quality architects of

international standard to serve the profession.
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To produce competent architects who
are specialized in particular areas of architec-
tural profession.

To produce competent and ethical
graduates who could become leaders in vari-
ous dimensions of the profession, promoting
and enhancing substantially the development
of the profession, and who will responsibly con-
tribute to the development of the country.

To produce competent architects, with
academic and research capabilities, who are
keen to continually develop themselves.

Students who study architecture must
multiple disciplines: art and humanities, eco-
nomics, science and technology, etc. How-
ever, it is not necessary to definte precise con-
tent of each in architecture curriculum be-
cause each school has its own theoretical ap-
proach.

In Thailand, there are many higher edu-
cation institutes that teach this as a b-year
architecture program, although Thammasat
University teaches the 4+2 program. Though
they have different duration, they have simi-
lar credit requirements.

In addition to program details for edu-
cational management, the more human factor
is important, too. Human factor means all per-
sons who interact with students such as in-
structors, peers, administrators and entrepre-
neurs. The learning process of students oc-
curs everywhere with textbooks, magazines,
internet, etc. but under control of educational
system. They must learn with guidance from
the human factors. If the interaction is posi-

tive, students can excel in architectural sub-

jects, and serve as good indicators for quality

assurance,

Quality and Education Reform

The Thai education system comprises
of four levels; pre-school, primary, secondary,
and higher education. Thailand had launched
educational reform in 1966 to enhance the
quality of education. The objectives of educa-
tion reform between 1966-2007 have been to
realize the potential of Thai people to develop
themselves for a better quality of life, to de-
velop the nation for peaceful co-existence in
the world community and to create learning
individuals, organizations and society.

The education reform has been con-
ducted in four areas; school/ educational in-
stitute reform; teacher, administrator and staff
reform; curriculum reform and administrative
reform.

Universities are increasingly asked to
develop and apply knowledge to complex so-
cial and economic issues. This requires a new
level of interconnectivity and engagement
people outside the academy, who are profes-
sionals demanding respect as knowledge
workers and knowledge generators in their
own right. In turn, this requires collaboration
and mutual respect in place of the unilateral
respect instructors expect to be accorded as
knowledge experts ('professors'). The accord-
ing of respect to academics as knowledge ex-
perts has declined as knowledge has been
democratized and societies have rebelled

against 'closed shop' arrangements seen to
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favor knowledge elites. These different ways
of working require not just different mental
models and behaviors, but also new processes,
different types of infrastructure of the educa-
tional institutes.

The understanding of how to manage
knowledge-based organizations and knowl-
edge workers is nascent. There are no clear
road maps to follow. There

are differences between the unders
tandings of different groups within the soci-
ety - government, parents,

students, and employers. Each has a
different view of what a university experience
is or should be.

The announcement by Premier Bracks

contained in UNESCQ's Delors Report noted

davan »

four pillars of education: learning to know; learn-
ing to do; learning to live together; and leamn-
ing to be.

Instructors must use more information
and innovations and try to develop new meth-
ods of student-focused teaching. Currently,
there are two methods of teaching assess-
ment: pretest-posttest and E1/E2 standard.
Because of the complexity of higher educa-
tion, teaching evaluation has stressed only
traits and teaching behaviors of instructor such
as responsibility, teaching techniques, ethics,
eto:

These methods make it difficult to
study graduates' quality in architecture pro-
grams. Students quality in architecture pro-

gram seem to be this framework below. (Fig.1)

Globalization Effects - Higher Education
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Figure 1 Conceptual Framework for Research
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However, in Thailand, the research
about entrepreneurs' satisfaction toward the
graduates is scantly. Most researches empha-
size on graduates' satisfaction in working
though this research must lean on many theo-
ries or concepts such as Human Capital
Theory, the Herzberg's Two-factor Theory, the
Achievement Theory, the Hoppock's theory
about measuring job satisfaction, the Need
Fulfillment Theory, the Reference Group
Theory, the Hierarchy of Need Theory, the
ERG Theory, the Acquired Need Theory, the
Expectancy Theory and etc. For this research,
all mentioned thecries are used for finding fac-
tors that make entrepreneurs satisfy with the
graduates and the trend of graduates' proper-

ties.

Research Methodology

Based on the three main research ques-
tions and the main objective of this quantita-
tive in research approach has been planed to
explore the inter-relationship and inter-depen-
dency between the Faculty of Architecture
and Planning, Thammasat University's strate-
gic plan in education and entrepreneurs' sat-
isfaction of graduates. The research findings
will lead to the graduates' criteria, the cur-
riculum development guideline and trend of
job market need.

Open - ended questionnaires and struc-
tural interviews are main research instruments.
The open - ended questionnaire has been
developed and created under the measure-

ment theory. It has three parts with five-level

scaling. It was been tested for internal consis-
tency with alpha coefficient, 0.96. The struc-
tural interview by phone concerns informa-
tion about the policy and trend of human re-
sources for each entrepreneur or organization.
Moreover, this research has also used data
from secondary sources.

The research population was eighty
seven entrepreneurs in Thailand: government
offices, companies or limited partnership, edu-
cation institutes, and others such as state en-
terprises, proprietor, and freelance factories.
All of these entrepreneurs run an architectural
business and have architectural graduates
from the Faculty of Architecture and Planning
Thammasat University. Only forty three
samples are willing to share data for this re-
search.

Quantitative data from the open - ended
questionnaire have been analyzed by percent-
age, mean, mode, standard deviation, F-test
(ANOVA), and Pearson Correlation. Qualita-
tive data from the structural interview have
been analyzed by content analysis technique.

The quantitative data focus on entre-
preneurs’' satisfaction toward the graduates
in six areas: academic knowledge; profession-
alism; research skill; identity; qualification and
abilities. The qualitative data focus on types
of organizations or enterprises, working posi-
tion, organization services or enterprises' wel-
fare, number of officers or members of enter-
prises and organization's decision about the
graduates.

All in all, the most important proposi-

tion from this research should reflect the edu-
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cational management guidelines that can lead
the Faculty of Architecture and Planning at
Thammasat University to be a smarter leader

in architecture.

Research Findings

The correlation between the faculty's
strategies and the entrepreneurs' satisfaction
indicates that there are three mainstream and
alternative aspects in educational management
guidelines for the Faculty of Architecture
Thammasat University; by the entrepreneurs'
satisfaction, by the standardization and by the
students' voices.

The entrepreneurs have between one
and five architectural graduates from the Fac-
ulty of Architecture and Planning Thammasat
University in their employ. Data from all gradu-
ates of the Faculty of Architecture and Plan-
ning Thammasat University have pointed out
that seventy five percents work with private
companies, fifteen percent work with govern-
ment offices, seven point five percent work
with the education institutes, and two point
five percent work with other enterprises such
as state enterprises, proprietor, and freelance
factories respectively. In addition, these are in
accord with graduate producing goal of the
faculty, architecture program, interior program,
and planning program in rate of 85: 12.50:
2.50 respectively.

Size of organizations: sixty two point
five percent of graduates of the faculty worked
in small organizations (<50 people), twenty five

percent worked in large organizations (<101
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people), and twelve point five percent worked
in medium organizations (<51-100 people) re-
spectively.

Welfare: twenty one percent of gradu-
ates have major expenses such as traveling
expenses, food expenses paid per day, and
bonus. Subvention, bail, and emergency medi-
cal fee are minor expenses which are added
in for some part of entrepreneurs. However, all
entrepreneurs who employed graduates from
the faculty have given preference to the fol-
lowing qualities of the graduates: responsibil-
ity (mean = 4.65), patience (mean = 4.60), loy-
alty to organization (mean = 4.42), being able
to learn more about tasks (mean = 4.40), re-
spect for leaders (mean = 4.37), good relations
(mean = 4.32), and job knowledge (mean =
4.25) respectively. Entrepreneurs interested in
other qualities were insignificant significant
at the 0.05 level. This means that the gradu-
ates' criteria should reflect from the general
factor and the specific factor. Furthermore,
these results had accorded with finding of

Ratch (2006) who studied the factors
in working of architects and the Hertzberg's
Two-factor Theory.

The government offices give preference
to the graduates' general gqualification most
such as patience (mean = 4.83), being on time
(mean = 4.66), and taking responsibilities (mean
= 4.33) respectively. The government offices
give preference to the graduates' ability such
as knowledge about information technology
and tasks (mean = 4.33), professional knowl-
edge and the ability to learn more about work

(mean = 4.16). Companies or limited partner-
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ship that give preference to the graduates'
general qualification especially about task re-
sponsibilities (mean = 4.60), being patience
(mean = 4.53), and loyalty to organization (mean
= 4.40) respectively. Regarding knowledge, the
companies or limited partnership pay atten-

tion to the learning more about work/ tasks

(mean = 4.36), knowledge about works/ tasks
(mean = 4.26), and ability in making decision
(mean = 4.10). Education institutes give pref-

erence to the graduates' quality for example
to be on time, to take responsibility, to partici-
5.00)

in contrast with the companies, which pay

pate and cooperate with others (mean =

attention to be able to learn more about works/
5.00) and the ability in making
4.66).

tasks (mean =

decision (mean =

To consider sizes of organization, small
organizations (<50 people), medium organiza-
tions (<b1-100 pecple), and large organizations
give no preference to the graduates' qualities,
as the date showed no significance at the
0.05 level. In addition, all sizes stressed gradu-
ates' knowledge and abilities. Finally, selec-
tion of graduates focuses on government uni-
versities and private universities at a rate of
3 1 1

All types of entrepreneurs pay atten-
tion to the graduates' characteristic and prop-
erties first especially about attention to detail,
patience, loyalty, cooperation, and organiza-
tional ability. In addition, entrepreneurs look
for graduates who demonstrate positive lead-
ership skills. More details about the entrepre-

neurs' satisfaction are in the table 1-2.

Table 1 Mean and Standard Deviation of Entrepreneurs’” Opinion toward the
Graduates’ Quality for Applying the Job

B e pou | Mo | St | mrrin
specific fact 3.9659 31471 high

1. academic knowledge 3.8250 | .59431 high i
2. professional knowledge 41750 | .67511 high

3. research ability/ skill 33000 | 91147 average

4. to listen to others opinions 4.1250 | .60712 high
‘U::"r;:"ﬁ ﬁ‘éﬁ'ﬁ:&;}kj G 42500 | 54302 highest

6. Thai language ability/ skill 3.8500 | 66216 high

7. foreign language ability/ skill 3.4000 | 90014 average

8. problem solving ability/ skill 41250 | 72280 high

9. information technology skill 4.1000 | 67178 high

10. ability to learn more about work/ tasks 4.4000 | 70892 highest
11. computer ability/ skill 4.0750 | 69384 high
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Table | Mean and Standard Deviation of Entrepreneurs’ Opinion toward the
Graduates” Quality for Applying the Job (continue)

limrepremfurs' (?pininn mwmjd the Misan ‘itandard Interpretation

Graduates” Quality for Applying the Job Deviation

general factors 43675 | 39444 highest

1. academic ambition 43000 | 68687 highest

2.beontime | 43000 68687 | highest |

3. good relation (interpersonal relation) 43250 | 65584 highest

4. to respect the others 43750 | 62788 highest

5. to patience 4.6000 | 54538 highest

6. loyalty to organization 4.4250 | 50064 highest

7. working disciplines 4.2500 SBR35 highest

8. emotional control 42500 | 66986 highest

9. working responsibility 4.6500 | 48305 highest

:‘2‘ ,-:j, rl:;micipabe and go along the others for 42000 | 64847 high
Eorprners Oiion ol owrite [y | o2 | i

From the table 1, all types of entrepre-
neurs employ graduates who have been good
at general factors most. Job responsibility, to
be patient, loyal, to respect others and main-
tain good working relationships are the most
important factor that the entrepreneurs pay
attention to. On the other hand, the ability to
learn more about tasks, knowledge about tasks
and professional knowledge are the issues of
the specific factors that the entrepreneurs are
interested in but deo not pay more attention to.

Content analysis about this phenom-
ena shows that the reasons entrepreneurs pay
more attention to the general factor than the

specific factors concerns the natures of archi-

tectural work. Confirming by research find-
ings of Ratch Rueng-ut-wiboon (2006) in "To-
wards Quality Improvement of Architects in
Responsive to Organization Need' and
Pornphan Verapreyagura and others (2007) in
"Entrepreneur's Satisfaction toward the Gradu-
ates of the Faculty of Architecture and Plan-
ning, Thammasat University, they pointed out
that architects, under the job market's need,
have to have all of these factors: relation fac-
tors (consisting of loyalty, self-adaptation and
language ability), individual factors (consist-
ing of personality, habit and merit and eth-
ics), self - development factors (consisting of

understanding the culture and system of the
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organization), knowledge factors (consisting of research ability, marketing ability and presen-

tation techniques) and professional factors. Besides, these findings harmonized with the Two

Factors Theory of Herzberg, too.

May-August 2009

Table 2 Entrepreneurs’ Satisfaction toward the graduates of the Faculty of
Architecture and Planning Thammasat University diving by Entrepreneurs’

Tvpes
entrepreneurs’ | entrepreneurs’ satisfaction toward the graduates of the Facﬁlty of I
types Architecture and Planning Thammasat University
qualities qualifications | properties abilities
- patience
government - be on time respect the v information
offices - take leaders £ technology
responsibility
- take
GoRNSEaiEs o responsibility
- - patience good relation | working in working
limited % %
armership - be able to learn responsibility | with the others
p : more about work/
tasks
- be able to learn - good vision
more about - working - working e "
: ) A e Y - information
work/ tasks disciplines responsibility
be o i : © | technology
; -be on time - patience - loyalty to !
education s - adaptation to
i i - take - respect the organization S
mnstitutes = organization
responsibility leaders -be honestto | Fl Y
- to participate ~good work and self Qolﬁin
and cooperate relations - awareness in | &
with others I roles Sl N
- academic
others; state abilities
enterprises, - research abilities
proprietor, - to listen to . - -
freelance others opinions
factories - be on time
- to respect others
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The findings above demonstrate that the
main factors, which are both the supporters
and obstacles, for graduates entering the ar-
chitectural job market are their qualities, quali-
fications, properties and abilities. They can
be written like this function;

Jobless = f (X1+X2+X3+Xq),
when

X = low quality

1 low gualification

bad property

3

X
X
X

I

; incompleted ability.

To design the educational management
for the Faculty of Architecture and Planning
Thammasat University, three mainstream and
alternative benchmarks of educational man-
agement guidelines have taken priority: en-
trepreneurs' satisfaction, standardization and

students' voices. All three benchmarks lead

back to the organizing and teaching processes,
the developing curriculum, the determining
learning standards or requirements etc.

Furthermore, the entrepreneurs' satisfac-
tion relates to general qualifications, identifi-
cations, and abilities of the graduates under
the trend of selecting between government
universities and private universities at a rate
of 3:1. Standardization means new curriculum
structure. The students' voices indicate the
reduction on central control and standardized
testing. In order to be effective, the Faculty of
Architecture and Planning Thammasat

University have formulated own curricu-
lum based on the National Education Act
A.D.1999. Therefore, the new curriculum of
the faculty, emphasizing intelligence and
thinking, consists of 25% of general basic
courses, 10-15% of elective courses, and 60-
65% of architectural program courses.(see table
3)

Table 3 Analysis Results of the Curriculum's Comparison

Chriiciisi Faculty of Research Result | Research Result of
o i Archi!.cctun: and of Ratch Pomphan
(%) Planning Thammasat | Rueng-ut- Verapreyagura and
University wiboon (2006) | others (2007)
e 15-20 25 25
elective courses 3-5 10 10-15
architectural 75.82 65 60-65
Program courses - i *
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Table 3 shows that the suitable curricu-
lum and learning formula of general basic
courses, elective courses, and architectural
program courses. The general basic courses
are humanities, social sciences, language,
mathematics, sciences, environment, technol-
ogy, and law which can improve qualifica-
tions and qualities for the graduates. Elective
courses such as finance, marketing, econom-
ics, specific law, and computer can also im-
prove the graduates' abilities.

Architectural program must retain core
courses on program principles and technol-
ogy, theory and design, material and construc-
tion technology, structure, environmental, ar-
chitecture-related courses etc. They can im-
prove the graduates' professional skills.

All in all, education management, guide-
lines for curriculum development and learning
development reflect that the ratios among gen-
eral basic courses, elective courses and archi-
tectural program courses in the curriculum
structure must be reformulated. Learners po-

tential requires both thinking and working.

Research Conclusion

Education reforms in a changing world
arose first against neo-classical education or
‘humanistic education.’ Its effects forced in-
structors to teach for testing, changed cur-
riculum standards, and students became aca-
demic entrepreneurs. The Faculty of Archi-
tecture and Planning at Thammasat Univer-
sity adjusted to these changes. This quantita-
tive research approach focuses on educational

management guidelines. The research's find-

ings reveal three mainstream and alternative
approaches to educational management guide-
lines. All three focus on external factors such
as entrepreneurs’ satisfaction, standardization,
and students' voices. The entrepreneurs' sat-
isfaction relates to general qualifications, iden-
tifications, and abilities of the graduates un-
der the trend of selecting between govern-
ment university and private university at a
rate of 3:1. Standardization means new cur-
riculum structure and students' voices call for
a reduction of central control and standard-
ized testing.

The research results point that the cur-
riculum of the faculty can be self-sufficient and
sustainable under a structure; 25% of general
basic courses, 10-15% of elective courses, and
60-65% of architectural program courses. In
addition, architectural program courses must
cover more subjects to develop individual prop-
erties and abilities of architectural students. It
is possible that the faculty may not adopt the
curriculum structure but adopt the contents
in each subject, such as content on the archi-
tectural profession and research in the field.

Thammasat University can use these re-
search results for setting and developing gradu-
ate quality control.

The entrepreneurs' satisfaction can be
the catalyst and mechanism for the educa-
tional institutes to prepare students for the
job market, making them aware of the profes-
sional changes that are occurring. In today's
information age, jobs that used to require low
levels of reading and mathematical skills now

require the worker to use and understand
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1,000 page technical manuals and computer-
assisted diagnosis and treatment of job-related
problems (National Center on Education and
the Economy, 1989).

To prepare students for this new chang-
ing era, the curriculum must be reformed. Na-
tional Educational Goals and Standards have
been developed for a number of subject areas.
New curriculum content and teaching strate-
gies ask that students not only master factual

knowledge but learn to apply that knowledge

by reason and solving real-life problems. If the
reform is successful, content and pedagogical
characteristics of instruction will need to
change dramatically as will classroom assess-
ments. (Porter, and Archbald. 1994).
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Team Teaching English with International English Speaking Volunteers at

Watphratahatwittaya School

Phramaha Tharabun Khuchinda '
Ellen Kert ?

Abstract

Since 2003, Teachers from PTY (Watphrathatwittaya) and English speaking volunteers
from Openmindprojects (Nong Khai, Thailand) have worked together to improve and enhance
English teaching for PTY students. (Novices aged 13-18). Volunteers included people of all
ages from North America, Europe, Australia and Asia. Teachers, volunteers and students
benefit from the experiences. This paper will describe the teaching practices that worked best
and enhanced students' performance the most.

Teaching effectiveness increased when English speaking volunteers and Thai teach-
ers planned lessons, taught and assessed student performance together. While language and
cultural barriers presented many challenges, working through them together improved the
working relationship and resulted in lessons that better served student needs.

The Thai English Curriculum is too difficult for many students and leaves little time for
creative teaching. Student performance improved when classes focused more on developing
speaking, listening and comprehension skills, English speaking volunteers bring the skills and
experience to the classroom that are required to do this. Thai teachers ensure that compre-
hension skills improve with speaking and listening. Rote recitation and grammar exercises
without comprehension are replaced by real communication (verbal and written) with under-

standing.

! Lecturer, Watphratahatwittaya, Nongkhai Thailand
* Lecturer, Openmindprojects Volunteer, NongKhai Thailand
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Several student projects were particularly successful in achieving these goals.

They

included speaking contests, internet research projects, student presentations, email commu-

nication, newsletters and comprehension games. Student participation and performance in-

creased with these activities.

In summary, educational reform can be more effectively achieved through creative

team teaching that combines the skills and experience Thai teachers and English speaking

volunteers possess.

Introduction

Since 2003, teachers from PTY (Watprhra
tahatwittaya) and English speaking volunteers
from OpenmindProjects (Nongkhai, Thailand)
have worked together to improve and enhance
English teaching for PTY students. (Novices
aged 13-18) Teachers, volunteers and students
benefited from the experience. This paper
describes the teaching practices that worked
best and enhanced student performance the
most.

Volunteers included people of all ages from
North America, Europe, Australia and Asia.
Many were young (19-25) and had no prior
teaching experience. Some came with signifi-
cant teaching experience and/or computer
skills. All participated in a 3-day orientation
provided by OpenmindProjects Thai staff to
familiarize them with Thai culture and pro-
vide them with some basic Thai language in-
struction and teaching practice. In total, PTY
has worked with 130 volunteers since 2003.
Placements have ranged from 1 week to sev-
eral months. Volunteers have worked inde-

pendently and in pairs.

Limitations

The observations and conclusions in this
paper are derived from the collective experi-
ence of the writers working together at PTY
over the course of 6 months. Both are experi-
enced teachers who locked for ways and
means to maximize the use of volunteers in
the classroom to the benefit of all Curriculum
was examined, adapted and implemented in
a variety of ways to search for the most suc-
cessful methodology. Success was defined
by high student interest and engagement,
successful completion of the task and effec-
tive use of the vocabulary taught in a mean-
ingful way. The experience and lessons
learned are offered here as one step in the
ongoing process of improving English iﬁstruc-

tion in Thailand.

Working with English Volunteers
Working with English volunteers can be
challenging. Some Thai teachers are reluc-
tant to work with volunteers because they are
not confident with their own English skills and
are afraid of losing face with their students.
Many are shy. Consequently, some volunteers

are left to teach alone without any support.
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Cultural and language barriers also pose a
challenge. The former sometimes lead to mis-
understandings and language barriers can
make communication difficult.

Thai classrooms and ways are very dif-
ferent from Western ones. Volunteers bring a
different set of expectations and approaches
that can be very foreign to Thais. They usu-
ally don't speak Thai and have no real under-
To be

truly effective they need Thai teacher support

standing of student levels and needs.

to create meaningful lessons that meet stu-
dent needs and ensure student understand-
ing. With goodwill and teamwork the chal-
lenges of working together can be overcome
to the benefit of all.

Thai teachers know their students best.
They understand how their students learn,
their weaknesses and their strengths. Most
important, they know their needs. English vol-
unteers provide Thai students with the op-
portunity to practice their English skills with
English speakers. They also provide a win-
dow to another world. Students get to learn
first hand about other cultures and ways. Stu-
dents are always excited to meet English vol-
unteers and their own desire to speak with
and understand them creates a very positive
learning environment with high student inter-
est and motivation.

When Thai teachers and volunteers work
together students benefit from their combined
skills and expertise. Team lesson planning
ensures that classroom material is relevant and
appropriate for student levels. Team teaching

ensures that students truly understand what

is being taught. Ongoing team evaluation en-
sures that student needs continue to be met
in the most effective way possible. Good team-
work also means any problems that do arise
can be quickly identified and resolved.
Working together also benefits teachers
and velunteers. Each learns from the other and
both find the experience more satisfying.
They acquire new skills and methodologies.
They find new and different ways to meet
student needs. Some maintain contact long
after the placement is over. Everyone ben-

efits.

Getting Started
Deciding what to teach and where to
The Thai En-

glish Curriculum is too difficult for many stu-

begin is always a challenge.

dents and leaves little time for creative teach-
ing. The text, Super Goal 1-6, provides sto-
ries and examples based on American experi-
ence that Thai students have trouble reading
and understanding. The grammar exercises
are needlessly complicated and confusing.
They make students even meore reluctant to
speak and write English. Teaching from the
book often leads to endless rote recitation with-
out understanding and out of context gram-
mar drills. Neither helps students achieve the
basic mastery of the language that helps them
understand what they hear and make them-
selves understood.

Together, English speaking velunteers
and Thai teachers created English lessons that
focused on developing the speaking, listen-

ing and comprehension skills that students
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need to use the language for real communica-
tion. Topics were selected based on student
interest. The goal was to give students the
language they need to say what they want to
say, understand what they hear and use En-
glish in a practical way. It was hoped that
this approach would improve student perfor-
mance and maintain high levels of student
interest.

Once basic vocabulary was taught, stu-
dents were asked to use it in a meaningful
way. For example, after reviewing the lan-
guage used in first meetings students cre-
ated dialogues and skits of first meetings that
they performed for each other. Similarly, stu-
dents were encouraged to pose guestions to
volunteers to learn more about them, their
home and their families. All successful lessons
included speaking, listening and comprehen-
sion components. A variety of means was
used to test understanding and reinforce leamn-
ing. Every attempt was made to give students
whatever time they required to complete the
given task.

Several student projects were particularly
successful in increasing student participation
They

included comprehension games, email com-

and improving student performance.

munication, newsletters, research projects with
student presentations and a speaking con-
test. For clarity, each will be discussed sepa-

rately.

Comprehension Games
Comprehension games proved particularly

effective in testing student comprehension

before and after a unit. Thai students love to
compete and these games always resulted in
a high level of involvement. Students stayed
focused throughout and had a lot of fun doing
so. These games also made it easy for volun-
teers and teachers to assess what the stu-
dents knew and what they still needed to learn.

Comprehension games were created us-
ing picture cards, questions and verbal in-
structions. (See Appendix 6 - for a general
description of games) Usually, students com-
peted in groups. They had to describe what
they saw, answer the questions posed or re-
spond to verbal instructions. Extra points were
rewarded for speaking clearly and, where ap-
propriate, answering in complete sentences.
Sometimes students were asked to demon-
strate a particular activity while the others had
to describe what they saw. (E.g. One group
would act out cooking a meal and the others
would shout "cooking".) These games can also
be made into a race. Usually time ran out long

before students lost interest.

E-Mail Correspondence

Corresponding with English volunteers
through e-mail provides Thai students with a
wonderful opportunity to practice and develop
English skills.

try it and some have continued to correspond

PTY students were excited to

with an English volunteer. Unfortunately, over-
all, it had limited success. Most students’ mas-
tery of the language was too limited to sup-
port ongoing dialogue. Students also found it
difficult to understand the responses they re-

ceived even though they were written by a
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volunteer teacher who took pains to keep the
language simple. It was clear that successful,
ongoeing e-mail communication requires suffi-
cient mastery of the language to support ba-
sic conversation.

Advanced students who have acquired
such basic conversational skills would benefit
enormously from such a program. There are
many pen-pal programs matching students
from one country with those from another that
could be used as a model. Intermediate stu-
dents could also benefit from it provided they
had ongoing teacher support to help them
They

need more time to practice and develop the

compose letters and read the responses.

skills they need for independent communica-
tion. Controlled e-mails with a teacher using
vocabulary recently taught could also be an

effective first step.

Newsletters

Creating newsletters on the computer was
another student project with a lot of potential.
The volunteer created a sample entry about
himself that included pictures and brief bio-
graphical information. (See Appendix 7) Stu-
dents were then asked to create their own
about themselves. (Student samples are also
provided in Appendix 7) Students were eager
to do so but needed more help than had been
anticipated. While some completed the task
very well showing a lot of creativity, others
found it very difficult to compose the text.
Once again, limited mastery of the language
interfered. Varying computer skills also affected

success. Nonetheless, all students were en-

It gave them the

thusiastic about the project.
opportunity to not only use their English skills
but to use their computer skills as well. Inte-
grating the two always resulted in increased
levels of participation and interest.

This project was completed on a very
short time frame. It would have been more
successful if more time had been allotted to
teach and review the vocabulary and com-
puter skills required before creating the news-
letter. This would have made it easier for
students to complete the task independently.
More time at the end of the unit for students
to present what they created would also have
been beneficial. Such presentations give stu-
dents the opportunity to practice their speak-
ing and listening skills. This helps them de-
velop the confidence they need to speak En-
glish in public.

One possibility considered but not tried
was to have students make ongoing entries
in their newsletter throughout the school year
at the end of each unit. A first entry about
themselves would be followed by updates of
each topic studied. For instance, a unit on
food might involve an entry on the foods the
student likes and doesn't like to eat. At the
end of the school year, each student would
have a book that reflected what he had learned

throughout the school year.

Research Projects

M6 students worked in pairs to complete
independent research projects in English.
They researched their topic online, prepared

a report about it and presented it to the entire
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student body. The first project was on a coun-
try of their choice. It was the first time they
had attempted such a project and the stu-
dents turned out exceeding everyone's ex-
pectations. In fact they were so excited about
it they asked to do a second project as soon
they finished presenting their first.

Since they had never attempted such a
project time was spent up front discussing
what information they would be asked to find
and present. Care was taken to make sure
the questions were simple enough that they
could find the answers and create the neces-
sary text themselves. Students were also
directed to a specific internet site, (www.
theodora.com/maps), where they could find
the information they needed fairly easily and
shown how to use Google images to find some
pictures of their country. A question sheet was
developed to guide their search and they were
taught how to compose answers grammati-
cally using the language in the questions.
Once the projects were completed time was
set aside to practice their presentations. In
total the first project took 2 months to com-
plete.

Originally, students were expected to cre-
ate their projects using Microsoft Word. In-
stead they all turned out preparing Powerpoint
presentations. They were being taught how
to use this program by their Thai teacher while
they were working on their projects and chose,
independently, to use this new found skill for
their country presentations. Students were so
excited about this project that they were of-

ten found working on it in their spare time

without any teacher being present.

The second project was on a topic of their
choice. Topics included Mountains of Asia,
Tourism Attractions in Thailand and Wonders
of the World. They used Google images to find
pictures and created their own text based on
them. Teachers provided general advice to
keep the projects to a manageable size and
the general rule "Mai kao jai, Mai pood" (If
you don't understand it, don't say it) was used
to guide the writing. This project was com-
pleted more quickly than the first and with
less teacher help. Once again, student engage-
ment remained high throughout and all were

very proud of what they had accomplished.

Speaking Contest

The most successful project undertaken
was a school wide Speaking Contest. Partici-
pation in the Contest was voluntary and stu-
dents were given a variety of topics to choose
from. Grammatical pointers were provided to
help them write their speeches and English
volunteers helped them practice their presen-
tations. M6 students presented their second
project. Several prizes were awarded. Teach-
ers selected the top three speeches in two
categories; M1-3 and M4-5. They also selected
the best M6 presentation. Students selected
their favourite presentation in each category.
Everyone enjoyed the event enormously.

Teachers and volunteers were surprised
by the extent of student involvement. Each
day, more students chose to participate. In
fact, some chose to participate on the day of

the event. Students who had never before at-
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tempted to speak in public did so during this

Contest. There was much laughter and good

cheer throughout. Never before, had anyone
present seen so many students totally engaged
in an event.

It was clear to all that this was a project
that should be repeated. It was also clear that
it would have been even more successful with
more lead time. A much longer window of
opportunity, such as three or four months,
would give students the time they needed to
write their very best speeches and present
them to the best of their ability. An in-house
contest could also be followed by one involv-
ing several schools. PTY hopes to do both
this school year.

One final lesson learned was that the suc-
cess of any project or unit was often a func-
tion of the time provided to complete it. When
students were rushed they did not do their
best work and some were left behind not hav-
ing completed the task at all. This was espe-
cially true when students had to present their
work. They needed time to find the language
they understood that made their meaning
clear. They also needed time to practice and
remember the words until they truly mastered
them. Otherwise whatever they learned was

quickly forgotten.

Conclusions

In conclusion, the experience of team
teaching with English volunteers at PTY has
demonstrated several means for improving

English instruction in Thailand.

1. English volunteers help Thai students
and teachers improve their speaking, listen-

ing and comprehension skills.

2. English volunteers need Thai teacher

support to be truly effective.

3. Team lesson planning, teaching and
student assessment maximizes the benefits
gained from using English volunteers in the

classroom.

4. Language and cultural barriers can be
overcome with goodwill and effective team-

work.

5. Curriculum should be focused on ac-
quiring the speaking, listening and compre-
hension skills students need to use the lan-

guage in real life settings.

6. Rote recitation and needlessly complex,
out of context grammar drills do not give stu-
dents the mastery of the language they need
to say what they want to say, understand what
they hear or understand what they read.

7. Comprehension games based on
speaking and listening are an effective tool for
assessing student needs and reinforcing learn-

ing.

8. Written assignments that force students
to use English in practical ways such as e-
mail communication and personal newsletters

are most effective in developing the commu-
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nication skills students want and need.

9. Providing students with many oppor-
tunities to practice speaking in public through
presentations, speeches and performance helps

them develop the confidence they need to
actually use the language. It also develops lis-

tening skills.

10. Integrating English teaching with
computer skills increases student interest and

participation.

11. Student research projects based on
topics of their choice are very effective in de-

veloping every aspect of language acquisition.

12. School wide speaking contests can

be enormously successful in eliciting student
participation and giving students the oppor-
tunity to use the language skills they have

acquired.
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The Contrastive Study of the Phenomena of Lexical Coincidence, Parallel and Gap

between English and Chinese from Culture Respective

Liu Meiyan '

Abstract

This paper discusses the phenomena of lexical coincidence, parallel and gap between

English and Chinese to awaken Chinese learners' awareness of the similarities and the differ-

ences, especially the differences in word use between English and Chinese. The study will

help Chinese learners with word-acquisition and shed light on word-choice in real life commu-

nication to avoid communicative failures that are caused by literal transfer of Chinese words

and expressions into English.

Key words : lexical coincidence, parallel and gap

I. Motives of the study

After Chinese learners of English have
mastered English grammar, basic reading and
writing skills, one of the greatest difficulties
they are faced with is how to use the words
correctly in real life communications. Many
learners have found that word-choice in speak-

ing, writing and translation is often a

perplexing matter, consequently they tend

to transfer lexical items from Chinese lit-
erally into English, resulting in inappropriate
or even awkward expressions. The following
are some inappropriate sentences from the stu-
dents' compositions in the author's class. (1) 1
want to tell you a thing that the

fire is gong to burn the eyebrows. (2).

Some people always spent their money
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like water. (3) He is a horse which may
spoil the whole group. etc. In fact, the first
sentence should be "I want to tell you a mat-
ter of the utmost urgency". The second sen-
tence means 'Some people always spent their
money like dirt." The third should be "He is a
black sheep." The errors committed here by
the students are due to the literal transfer from
the Chinese expressions to English. That is to
say, Chinese learners sometimes tend to ig-
nore the fact that not every word in Chinese
has a ready equivalence in English. Likewise,
incomplete knowledge of the difference be-
tween the words and expressions in the two
languages also has a negative effect on trans-
lation and oral communication.

So, which word should be used to ex-
press a particular idea appropriately Are there
always equivalent expressions in English that
can be literally transferred from Chinese En-
glish What especially deserves attention to in
word- learning and accumulation so that it
can be used correctly later

To solve these problems, the author has
tried the method of comparative and contras-
tive study between English and Chinese in
lexicology, especially the contrastive study of
the phenomena of lexical coincidence, paral-
lels and gaps between English and Chinese,
which actually can shed light on vocabulary

learning and actual use.

II. Lexical Coincidence, Parallel and Gap

between English and Chinese
Since English and Chinese people

have different living experiences and various

understandings towards the objective world,
there are many differences between the Chi-
nese and English languages in how they
choose words to express the same ideas.
However, we are all human beings living in
the physical world, and the natural living con-
ditions are basically the same or similar. There-
fore, there are some similarities in word-choice
between English and Chinese. As a result,
there are the phenomena of lexical coinci-

dence, parallel and gap.

1. Coincidence

When English and Chinese happen to
use the same words for the same things or
ideas, the feature is called coincidence or over-
lap. For example, in both Chinese and En-
glish, "snow" is described as white and "gold"
as yellow. Foxes denote "cunning." Another
example is the Chinese word tou (3k) and the
English word "head". Both tou (3'1;) and "head"
refer to "the part of the body which contains
the eyes, ears, nose, and mouth, and the
brain", e.g. goutou (f#)- the head of a dog.
Besides the basic meaning, the extended
meanings of the two words are coincident as
well.

(1) Both words refer to someone who is in
control of a place or an organization, etc., a
ruler or leader’, e.g. #{{f {if§-the head of gov-
ernment, 11 ik 3.-the head of the company.

(2) Both words refer to a part at the top of
an object, e.g. ¥ 3k-the head of a pin, §] 3-the
head of a nail, @3 -the head of a hammer,
Fo3). -the head of an axe.

88




(3) Both words have the same meaning
in some phrases, e.g. M 4. #jg-from head to
foot, 4y A L Hli-over the heads of others, etc.

Another example is the comparison be-
tween Chinese word "Xin («») and English

word "heart". They are also coincident seman-

tically.
fdi4: -to give one's heart to
Ki.» -to set one's heart at ease
L. -to lose heart
%y -to take to heart
#7.0» -to break one's heart

L84 -heart to heart

.09 -kind-hearted

a0 -black-hearted

Wi Efg -hard-hearted
MAKY -from the bottom of one's heart
44 -heart and soul

More examples are as follows:
Walls have ears Hh#§{i |
castles in the air 4feh g

to add fuel to the fire & | %
constant droppings wears the stone
WA A

burn one's boat & Ei

as light as a feather &in#E
beat the drum for %.., fikihes
dig one's own grave [1H#ibiR
lead by the nose #E4f# i

at the crossroads itJ | F# LI
pour cold water on #ifit ik
stab in the back F#¥G#/] 1
stir up homet's nest §ji T o3&k

2. Lexical Parallel

By parallel, we mean in Chinese and En-

1 e s TH 1 A

glish, people use different words to express
the same idea. Owing to different life experi-
ence and living environment people often link
different associative meanings to the same
things. That is to say, different nations usu-
ally use different metaphors to express the
same thoughts. To Arabs, a camel symbolizes
power and strength. To Hindus, the cow is
sacred. To Chinese, the ox represents the posi-
tive value of hard work. In both Chinese and
English, and indeed in many other languages

as well, we say "as sly as a fox" ," but in
Africa, "tortoises can be sly". In English, people
say "There is no smoke without fire," but in
Chinese "There is no wave without wind.
(EMA iiR)". An English "look for a needle
in the hay “ while a Chinese "look for a needle
in the sea A ifg#iEl "

The following are more examples:

As timid as a rabbit [H/Jl Bl(as timid as a
rat )

like a duck to water YifiifjsK (like a fish to
water)

goose bumps M FE# (chicken bumps )

look for grass on the top of the oak &

A4 (look for fish on the top of the tree)

after death, the doctor T ¥4k2E (lock the
stable door after the sheep is eaten by wolves)

Tread upon eggs iy (tread upon ice)

to kill two eagles with one arrow - (M

(to kill two birds with one stone)

3. Lexical gap
Some expressions used in one language

are excluded from another language because
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the people who speak that language do not
have corresponding experience in the practi-
cal world. This phenomenon is known as lexi-
cal gap, which is very common among lan-
guages. It may be caused by people's differ-
ent life experiences and living conditions, dif-
ferent customs; different religions and differ-

ent understandings about the objective world.

(1). Lexical gaps caused by different

living conditions and life experiences.

Since Britain is an island country, sailing
is a common activity. Accordingly, there are
many expressions originating from it.

to know the ropes

to tide over

to sink or swim

to go with the stream

all at sea

plain sailing

to keep one's head above water

still waters run deep.

a small leak will sink a great ship.

to rest one's oar

China, on the other hand, has been an
agricultural country for thousands of years so
that there are many idioms and proverbs origi-
nated from agricultural activities as the fol-
lows:

iR (root the weeds-eradicate sth to-
tally)

H® % EiE (favorable snow is a sign of a
prosperous coming year)

R C (pull up the plant to help it grow

quickly---spoil things by excessive enthusiasm)

MMM (find melons through the vine---
find out the truth through the clue)

L# &% (when a melon is ripe, it falls off
its stem---things will be easily settled when
conditions are favorable)

L% F (in a melon patch or under a plum
tree---in suspicious circumstances or surround-
ings)

HiAi%FF (spring comes to the withered
tree---get a new hope of life)

B JCHA (tall trees catch the wind---a per-
son in s higher position is easily attacked)

"Food" has over many centuries been.
people's great concern, so much so that ask-
ing about whether one has eaten has become
a rather common way to start a conversation
or to greet a friend. A lot of vocabulary con-
cerning "food" has built-in cultural values,
which do not seem to be shared by English.
For example:

Ml ( food barrel) ---- Fathead {fif# (meal
bowl)---- means of living

47 (one who can eat everywhere)---
popular

A% (not good to eat)---unpopular

Such expressions have no ready corre-

sponding English equivalences.

(2) Lexical gaps caused by different

customs

There are many cultural differences be-
tween Chinese and English. The Chinese re-
gards an "owl" as an unlucky symbol. How-
ever, in English, there is an expression "as

wise as an owl",
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In Chinese tradition, people do not "kiss
good-bye", "kiss good-night", "blow somebody
a kiss', or the like. The word 'kiss" is used
only in very limited situations. Thus, the mean-
ings which reside in the English expressions
above are not readily comprehensible to the
ordinary Chinese completely unexposed to the

western way of life.

(3) Lexical gap caused by the differences

in social systems, religions and values
Different customs and traditions tend to
have different values which are reflected in
language. For example, the Chinese have #1f |
(red white happy ceremonies), which refers to
such events as producing children, celebrat-
ing birthdays and weddings, as well as hold-
ing funerals. It may seem peculiar to the En-
glish to regard funerals as "happy events”. But
in the Chinese tradition this is the case.
There are many religious expressions in
English and Chinese. Buddhism was intro-
duced into China about 2,000 years ago. Thus
we Chinese have {§{t#ki# (present Buddha
with borrowed flowers-borrow something to
make a gift of it ); MIFALER. BEEHERME never
burn incense when all is well but clasp
Buddha's feet when in distress-make a hasty
last minute effort); gt % (become a monk or
nun late in one's life-switch to a job one is not
W HI#A %4 (a monk strikes
the bell only when he is on duty-kill the time)

trained for);

and so on. But in western countries, espe-
cially in the USA and Britain, many people are

Christians, so that there are "God helps those

who help themselves', "a multitude of sins",
to "not know someone from Adam" and "bap-

tism of fire."
(4) Lexical gaps caused by culture

uniqueness.

This means that some behavior or ex-
pressions are unigue to only one country and
it is hard to find equivalence in other lan-
guages. For some Chinese terms, we cannot
find equivalents in English. For example: W4T [k
(play the role of a hero in an opera-pretend to
be generous and kind); Zii & (long-time deep-
fried dough sticks-a riffraff or a worldly-wise
person); ¥b¥{ (heat leftover rice-say or do
the same old thing); HiZ4E (play a minor role
in a play-an unimportant job); ¥ 4 (pat a
horse's bottom-flatter sb). In English, there are
also some expressions without equivalents in
Chinese, such as: "a skeleton in the closet,”
"take French leave", 'a black sheep,” "a white

oo

lie," "a frog in my throat,” "a bee in his bon-

net," and sc on.

III. Conclusion

From what have been discussed above,
we can draw the conclusion that an aware-
ness of lexical coincidence, parallel and gap is
quite significant for English learners. First,
English learners can not always transfer the
words of mother tongue literally to the target
language, otherwise errors will occur. Secondly,
words are culture- oriented, so English learn-
ers should consciously learn the idiomatic ex-
pressions that the native speakers use. In trans-

lation, if there is no ready equivalence, one
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should resort to free translation instead of literal word- to- word transfer from one's mother
tongue to the target language.
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Abstract

This study aimed to: 1) examine current conditions and teachers' needs for
learning organization to develop the students' analytical thinking process, 2) develop
the teachers' Ilearning organization development model promoting the students' analyti-
cal thinking process, and 3) examine effectiveness of the Ilearning organization
development model promoting the students' analytical thinking process.

The study was divided inte 3 phases. Phase 1 examined current conditions and
teachers' needs for learning organization. The target group consisted of 26 Phet
Phitthayasan School teachers. Phase 2 developed the teachers' learning organization
model for developing the students’ analytical thinking process. The target group
consisted of 22 fourth grade interval teachers at Phet Phitthayasan School. Phase 3
investigated effectiveness of the Ilearning organization development model promoting
the students' analytical thinking process. The target group consisted of 22 fourth

grade interval teachers at Phet Phitthayasan School. The sample consisted of 160
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fourth grade interval students in the academic year 2008. The instruments used in
the study were a questionnaire on current conditions and needs for Ilearning
organization promoting the students' analytical thinking process, a test of students'
analytical thinking, an evaluation form, plans for learning organization emphasizing
analytical thinking, and a scale on attitude toward implementing knowledge in
learning organization promoting analytical thinking. The statistics used in the study
were mean () and standard deviation (S.D.).1Director of Phet Phitthayasan School the
results of the study were as follows: 1. In Phase 1 the conditions of teachers' learning
organization for developing the students' analytical thinking process as a whole were
at a medium level, and the teachers' needs for Ilearning organization for developing
the students' analytical thinking process as a whole were at the highest level In
Phase 2 the teachers' Ilearning organization development model for developing the
students' analytical thinking process focused on teacher development in 3 aspects:
basic knowledge of analytical thinking, traning in the analytical thinking process to
teachers, and knowledge of teaching analytical thinking with 6 development stages:
preparing readiness, presenting problem situation, training in individual thinking,
training in subgroup thinking, presenting or discussing thinking outcomes, and
evaluating the thinking process. In Phase 3 the effectivenes of the learning organiza-
tion development model for developing the students' analytical thinking process
revealed the following: 1) The teachers attending the training according to the model
mentioned increased their mean score on analytical thinking at the .01 level of
statistical significance. 2) Of all the teachers attending the training according to the
model mentioned, 13 teachers could prepare learning plans emphasizing analytical
thinking at the ‘'very good quality” level, and 9 teachers at a good level 3) The
teachers attending the training had attitudes toward implementing knowledge in
learning organization for developing the teachers' analytical thinking process at the
highest level. 4) The students increased their mean score on analytical thinking at the

.01 level of statistical significance.

Keywords: Learning organization development model, analytical thinking process.
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Abstract

Education quality is an important thing to be developed by every educational
institution. This study aimed to analyze and find out best practices of secondary
schools in northeast Thailand using the benchmarking process, and to determine best
practices for developing education quality of secondary schools in northeast Thailand
using the benchmarking process. Data were collected using interviews with directors,
deputy directors, learning strand heads, and teachers from 42 secondary schools in
northeast Thailand, which had passed the second quality assessment by the Office of
the National Education Standard and Quality Assessment (ONESQA) (Public Organiza-
tion), and the results of certification were officially announced to be at good and
excellent levels. The contents were analyzed to find out the best practices of the
secondary schools, to determine guidelines for best practices for developing education
quality and to examine guidelines for practices in holding meetings for qualified
persons in terms of education quality, and to improve the guidelines for best practices
based on the recommendations for completeness. The study findings revealed the
following. For the results of determining guidelines for best practices by comparing
with the excellent quality requirements, the following were found: (1) In strategic
planning, the process organization including design and education provision process,
services for learners, and the school support process had best practices when
compared with the excellent quality requirements. (2) Leadership included organiza-
ticnal leadership and responsible for the community and people. (3) Students,
stakeholders, and social needs included: knowledge concerning students, stakeholders,
market needs and expectations, and relationships and satisfaction of the students and
stakeholders. (4) Emphases on teachers and support-line persennel included: work
system; providing education, training and development to teachers of the support-line
personnel, and happiness and satisfaction of teachers and personnel. Also, there must
be development according to the guidelines presented for schools to have good
education quality and learning achievement. (5) Measurement, analysis and knowledge
management included: measurement of operational outcomes and information manage-

ment. These things must be developed to have systematic operation. The study
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within the same agency and can
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organization and to be well successful

the benchmarking process
compare with

performance in

which can promote education quality

the excellent quality requirements to

the organization to be quality

in operation.
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